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INTKODUCTOKY 
El 

T has proved difficult to make a satisfactory 
division of the present subject, and I have 
finally adopted a classification which, being 
neither logically nor psychologically quite 
sound, can only be regarded as serving a 

practical turn. By this classification native education is 
made to fall under four heads :- 

(I) Intellectl~al. This covers what is meant by educa- 
tion in its narrower sense, viz., the old curriculuni of the 
school, or Reading, Writing and Arithmetic, together with 
the general information which is irnparted at the various 
stages of development. 

(2) Pmctical. This includes all those departments 
of rnanual training which will fit the native for a higher 
standard of living. Such subjects, which have a further 
indirect value in training the mind, are, e.g., Agriculture, 
Domestic Economy, Hygiene, etc. 

(3) Aesthetic. This means the fostering of all the 
native's artistic tendencies whatever form-useful or other- 
wise-they may take. 

(4) Moral and Religious-a loose and liberal category 
-of which the all-important aim is the development of 
character. 

I t  is not for a moment claimed that these aremutually 
exclusive divisions. A pupil's reading, e.g., will contribute 
not only to his intellectual but to his practical and moral 
education ; his arts and crafts have as much practical as 
aesthetic value ; his ceremonies are as rnuctl a matter of 
art as they are of religion. But, as I have said, the above 
is only to be regarded as a working analysis of the subject 
to be discussed. 

The present publication does not go beyond the first 
of these four divisions. The others I hope to deal with in 
subsequent reports. 

l? l? 1x1 



N A T I V E  E D U C A T I O N  
The Language of Instruction and 

Intellectual Education. 

I.-THE 1,ANGIJAGE: 0 1 7  INSTRUCTION. 
EPORE: atte~tlptiiig this discussion ~e ~riust 
direct o w  attc~itioil to that i~tiportailt pre- 
lirriinarp matter, the l a n g ~ ~ a g e  of instruction. 
T all1 :tware that the Government is :~lready 
in favour of English as against the vernac- 
ular, SO that my o a n  oplnion, which is in 

complete agreement with theirs, might not seeiii to require 
any lengthy statenicut. Rut niany of the niissions, T 
believe, hold the opposite view; and one notes that  in 
t h r  last few years the two important cominissions in East 
Africa, viz., the Omisby-Gore and Phelps-Stokes Com- 
missions, have, with certain reservations, also declared 
themselves in favonr of thc vernacular: so that the probleln 
must be regarded as still in theory unsolved, and therefore 
I feel justified in setting forth the pros and cons as they 
appear to me. 

The actual recommendations of the two above-men- 
tioned commissions a,re quoted :- 
Report of the East .-l f r ~ c a  (Ormsby-Gore) Commzsszon, p. 51. 

" During the elementary and primary stages we rega,rd it 
as essentid that the  nledium of education should be a native 
language, and tha t  English should be introduced only a t  a later 
stage. I11 the secondary and further stages Englisli and English 
alone should he the  niediurn of instruction. I t  is very urldesirahle 
that  Africi~ns should he given a mere smattering of English. 
When English is taught a t  all, it must he taught thoroughly and 
completely and only to such pupils as  are undergoing a period 
of school life lorig enough to en:~l)le Rr~glish to he learnt 
properly." 



E ~ ~ L C ( L ~ , U I L  O L  E~LsL . - l j r ic t~ ( 1 7 1 ~ t ~ l p ~ - S t ~ ~ k e ~  ( : O I I L T , L ~ S S ~ O I Z ) ,  1). 29.  
'' I .  T l ~ c  t r i l ) ~ ~ l  I ~ L I I ~ I I ; L ~ C  sl1t1111d he ust:cl iri the loiver e1ulrle11- 

t;~l.y stall t ls~ds or grades. 
2. :I lirigu;~ fmrlca of Africa11 origin slioultl l)e i11trodu~t:cl 

i r i  the rnitltlle c1;lsses of tlie scliool i!' tlie area, is occupied I)y 
large Native g r o u l , ~  s1)ealiilig diverse l a r ~ ~ u a g e s .  

3.  Tlic lai~guage of Liic I.:ul.ullearr llation ill control slioulcl 
he tsughl in the uppor sta~ltlards." 

I t  \\.ill be see11 th:~t 1)otll bodit's agrec i11 reconinioi~tling 
the vctrnnuo1;ir alone for tlic lo\ver ol:~sst!s, and Iili~iglisli (or 
t t  I~~llropcali I t L l l ~ l l i L ~ t ' )  for t 1 1 ~  ~ipp(:r ( ;~ :Lss~s;  froill \\71~i(2,11 
it is to b(! uiiderstootl t l i ;~t the for~rier will bc tl1c3 jit:iieral 
lailguagc of i~~strucl ivi l  :tnd tlic latter reservctl for the 
se1et:tod 111i11ority by110 : ~ t t r ~ i n  to t'hc higher stages. I,e:~ving 
for t'l~ct 1110111tsllt t ' l~e  cluestio~~ of \v11c11 a beginnillg sllould 
be 1n:tde with I l : l ~ ~ l i s l ~ ,  1 L L I ; L ~  st?t (lo\\ 11 tlle gt:ricr:rl arg11- 
inents on ei t l~cr  side rcg:trdii~g tllc l;t~igiittge of instruction. 

1,ang-uage ancl thc I'rcservation of Native 
Culture. 

Perh:~1)stlie 111ost 1)owerful nrgullieilt in favour of the 
native langnago is that it is in itself an c~sscnti:~,l part of 
n,zti\re c:ulturc~, to displnc~c: wliic.11, i t  is :~rcrued, is to deprive 

? 
the native of so i~~c t l~ i i l g  hc prizes \.cry highly. Tlit: vic:w 
is best esprcssed by soiiie of the plirnses of t11e $'helps- 
S to l i~s  C:oil~~iiission. ?rTot\vitllstn~idi~ig the ac:kno\vlcdged 
valucl of n E~u.opc~:tn la~ig::u;tgc, t11c.y say-- 
. . , . . '' tlie vi~lllt: of t l ~ e  r i i ~ t i v ~  t o l ~ g u ~  is in~~i ier~soly  LIIore vital, in tha t  
i t ,  is olle of the  cllief means of preserving whatever is good in Native 
customs, ideas i~r~cl itleals, ant1 tl~cl.el)y preservir~g \vh;~t is Inore important 
than all else, ua~riely, Native self-respect " . . . . . 1). 19. 

" .411 pcol~les l~ave  all ir111ereut riglit to  t l~e i r  own language. It is 
the niet~ns o l  giving cxl~ressio~l to Il~eir. own personality, l~owevet 
primitive they I I I ; L ~  IJO ' ' . . . . . 11. 19. 

" No greater injustice can be co~rirr~ittcd against a l~eople than to  
deltrive t l~eru of their owl1 language." . . . . . p. 19. 

I3aviilg : L ~ \ v : L ~ s  :~dvocat(:(i tlie policy of not u111y sp:~ririg 
but ac:tually dcvclopi~~g tlie bcst in riative c:ultun: 1 feel 
that : ~ 1 1  s r ~ u ~ ~ i c u t  of this ki11~1 sllould rcc:oive all possible 
considerat~on. 13ut is t l ~ e  d:~~lgt:l. so serio1is as tll(:sc 
quotatiol~s would i111l)ly :' (.l:~n \vc bt>liovc: t1i:tt a partial 
prescrvatior~ o f  native clilturc (:~ntI tha t  is all we can hope 
or wish for) is iillpossible ~vitllout prcserv:~,tioii of the 
native 1:~ilcruare ? 



Tlze Intrirzsic Value of the Verr~acz~lar. 
The Corrirnission is apparently viewing a situation in 

which the European has completely ousted the native 
language. Let us for the present grant this assumption, 
however unlikely, and exarriine the case under these 
putative conditions. A language may in the first place be 
viewed as intrinsically part of a culture ; and in the second 
as a medium for other parts of that culture, an element 
in which they live and grow. Taking for a moment tlie 
first point of view we may fairly ask whether the vernacular 
in itself is worth preserving, whether, indeed, it is one of 
the best and most valuable parts of a culture. I have 
elsewhere suggested that the category of things worth 
preserving is formed, not exclusively but yet most im- 
portantly, of those that have an errlotional value and those 
that have an aesthetic value, i.e., of those things about 
which the native feels strongly and deeply, and those 
which offer any scope for his artistic tendencies. Now it  is 
not to be denied that a people's language possesses some 
value to them under each of these two heads, but I cannot 
believe that in the case of the various languages of Papua 
the value is very high. 

First regarding the people's feeling for their language, 
it is true that every native does hold the pardonable belief 
that his speech is the speech, and that the differences 
shown by neigllbouring dialects or languages are merely 
marks of awkwardness, due to slow or heavy movements 
of the speakers' tongues ; and it may be that he does feel 
some attachment for his own language (though 1 cannot 
remember any explicit evidence of such attachment). Now 
were a people suddenly deprived of their language they 
would of course be desolated. But we cannot envisage 
this possibility: as all must agree, there is no question or 
even possibility of such sudden deprivation. On the other 
hand a gradual displacement of a language, extending 
perhaps over a number of generations, need not do any 
great injury to the feelings of those who speak or spoke it ; 
indeed such a displacement has been a common phen- 
omenon wherever by conquest or migration two peoples 
have been brought together and intermixed. I n  such a 
case one language or the other may gr~dually yield and 
disappear-at the primitive stage, we may assume, with- 
out deliberate pressure on the one hand, and, I venture to 



i f  an eventual displacritlr~it of tlie vernacular by hnglish 
were actually contrnlpl:~,ted (ant1 :~ssurning i t  were ever 
possibltl) I belitlvc. ~t c.oul(l bc acll~cvecl gradually and with- 
out arly serious stlnsc: of loss to tlir natives. It rnay be 
added that  tlicrr is no kind of antipathy toward the strange 
language in itself. Natives oftell master the different 
languages of ncighbouring peoples to a quite successful 
degretl, and ling~nsts are alccays proud of tlleinselves and 
anxious to use and show tlleir skill : proud as they are of 
their own spcrc:ll they are not avcrsc to using others. 

There is also. l~owever. the aesthetic value of a lan- 
guage to be considered. Only one who had a very full 
and syrnpathrtic l<iio~ledge of any particular language 
could express a confident opinion in this matter, and his 
opinion would have reference to the artistic possibilities of 
that  language alone ; not possessing any such knowledge 
myself I can only make one or two general observations. 
The artistic possibilities lnight find effect in myth, legend, 
and folk-tale, in songs, forrriul:~, and spells. Regarding 
the fornier, viz., i~iyths,  etc., I have always thought their 
value consistcd in their content rather than tlleir forrn, 
though I have perhaps dorie an injustice to the poetic 
possibilities of tllc narrator and the language he speaks. 
As for the songs. 1 can voilch for the fact that  their words 

C1 , 
are corrirnonly of a very trivial nature, and not only that,  
but often quite unintelligible to the singers. Of spells and 
formulz I have no exteiisive ~ e r s o n a l  lmowledge. for it 

C1 

so happens that  tllr peoples I have worked among do not 
make an  elaborate use of them. However, it appears that  
set formulz are coinrnonly used by some peoples, and I 
do not venture to deny that  they rnay possess an aesthetic 
value. On the whole it seems probable that  the supplant- 
ing of the native tongues might involve some artistic loss 
-for the time being a t  least, until the new language was 
so fir~nly implanted as to offer :Ln ctlual (or perhaps better) 
scope for artlstic expression. Bu t  the sacrifice-if we 
grant tlie fact-is relatively a small one. I n  the large 
number of unwriltcii langoages of Papua no one has yet 
found and recorded evidence, I believe, of any outstailding 
poetic development, so that  I do not think the possible 
loss kvould be a really scrious obstacle to the supplanting 
of the language. 



So mnch for the language as part of c~i l t~zre  itself. 
W e  may now briefly caonsider its funation as a medium 
or carrier for othrr parts of cnltnre. Apart fro111 11iat.erial 
clzlture there are the social, thc. econoinic, arid tlie religio~is 
and aesthetic: aspcc.ts of life to be considort~d. The first 
manifestly is for tho n ~ t ~ s t  part independent of ally lan- 
guage ; and so, to :L larger degree tlian might be expec:ted, 
is the last, viz., tlie religions ant1 aesthetic: for the native 
is here in a serise bent on emotional satisfaction, ancl it is 
rather in the deed or the ritcl t h n i ~  in the word that  lie finds 
it (of tvhich we have eviclence in the fact that  liis theory 
is so often quite in:ulec~~inte to explain his practice). As for 
the other two asprcts, soc:ial and ec*onorr~ic., it is a cluestion 
whether the native wonl(1 riot fare as nell on English as 
on the vernac.nlar--grantc>d, as the nrguinent znnst grant, 
that  the fornier has really supplanted tlie latter and be- 
come the langnagc of the people. I t is inclt>ccl essential 
that  the native retain liis cult~rra.l iclrlritity nild tlic pride 
of race that  goes with it, nncl the qlicstion is mhethcr this 
wo~ild be possible. u~ider  tlicl 11ypotliet.ical c.ondition in 
wbic:h the rt:rnac:t~lar wa,s coniplett~ly s~lpplanttltl by 
English. I f  sucli n, condition carrie abo~zt it wonld only 
he by n gradr~al proc.txss. ant1 those who tliirik it \\wuld be 
disastrous to native inciivid~iality 1r111st bear the onus of 
proof. 

Notirw to Or 13i/it~,q1~nl. 

But so far [ ire1 1 have been beating the air. Tllcrr 
is in reality no cjucstioil of depriving tlic natives of their 
own lanp~zagc : it is not proposecl to do t h r ~ i ~ i  this " great 
injustice "; ancl they inay still rrtrtii~ their " i~ilierent 
right " to the tong110 that  give.; t I I ( > I I I  thv t~xpr~ssiol l  of their 
own personality. As n ~nn t t e r  of fact there arc already in 
Papua r~iarly iildivid~ials 1% ho can s p ~ ~ ~ k  good Kngl~sh ,  but 
not one of th rm,  I hclic~vc, qpcnks his own toiiguc any the 
less fl~zcntly or familiarly. 'l1Iit. s o l t ~ t ~ o n  of thc problem- 
indeed the naturr~l,  ir~cvitablc solotion-is that  the native 
t17ill be bilingual. For tl~cx prcserlt nc' co11ld not have i t  
other~vise if we nantecl it. There is I I ~  dcsirr. on the part 
of anyone to supprr1ss the. native dialcct in the n ~ t i v e  
village, mld t l ~ e r ~  it will flourish as before. The  fut~zre 
may br left to look aftrr itself. If it shoultl happen (and 
this is sherr hypothesis) that  in the long ni1i l3nglisli does 

5 



supersede t l ~ r  vc.rnac.uI;~r, then, :LS I have said, i t  will only 
bc by a gradual ant1 cffortlcss procehs ; it will be by the free 
olioic*r (]I' tllc nuti\ es tlit~niselvt~s ; and I L  is open to doubt 
n.hethe~* they ~vonltl not bc 111akiilg ;L good bargain. But ,  
ihb I have ~lnplictl, this supersession is but a reinote 
possibility. It  i:, far inore likcly that the native dlalects 
s l~o l~ ld  continuc.nntl flourish, slid wit11 them the cultural 
~rldividuality and pride of race whlcli it is essential any 
priinitive people sl~ould retain. 

Iielative I>ifficulty of Eng-lish and the Vernacular. 
The second strong nrgu111ent against English as  the 

main 1angn:ipe of instrnctior~ seeins to be nothing more 
than its difficwltv. There is no doubt that anlone a11 the ' 1 

l lelanesian-sprnki~~g natives of the Territory a standard 
language of Nclttncsia11 strllcture would be far more easily 
nlastered than English; anti it also seerns probable that 
the 111srly and v:~rious Papuan groups, despite their lin- 
guistic diversity, would bc inore readily suited by standard 
1:tliguages of PXPURII type. Englisll, i f  only for the  antique 
dificnlties of its orthography, is known to he hard. 

But it I I I U S ~  be reine~l~bered that we require a medium 
of cornr~lunictltion betwecri thtt native and ourselves, so 
that we on our part necd consideration. There being two 
partics to thr. qucstloll it seelrls necessary that one, which- 
ever it 1 1 1 : ~ ~  be, shonld lcaru tlie other's language (if we 
inay rule out ~ v l ~ : ~ t  seeills the preposterous alternative that  
they should both learn n third language different from 
either of their own) ; so that either we must learn the 
~lat ive langllages or the natives lriust learn ours. The 
question is, which side is liliely to be more successfnl. 

1 am far fro111 disputing the adv:~ntages which a 
linomledge of the vernacular inust bring to every teacher 
(as well as  to every other individual who comes in oontact 
with natives). Indeed such a knowledge is all but neces- 
sary in the lowest stages of teaching and will renlain a 
uscful supplenientary lkiediuill in the highest. Bu t  we are 
speaking of the principal lallg11age of iilstruction and i t  
will be rrly conttlntion that for this purpose English should 
be adopted at  tlie earliest possible stage, the vernacular 
being used or~ly for tht: sheer rudinlents, oilly indeed to 
assist in teacliirlg English itself. 



Against this contention, hou-evtlr. it will bc itrgued by 
many that  ns education ndv:~nccs aild ttlt: Ii~ilg11:~g~ used 
in teaching necessari l~ iiicrc~nsc~i in co~rlplt~sity, thc ver- 
nacular would still renlain the bettcr 11ictliu111 because the 
Europettn must be capable of a tleepcr knowledge of it than 
the native coultl over atttrin of English. 1 do not know 
whether 1 nln gl:rd or sorry to say that I 'doubt  it. T do 
not of course speak personally of the illell ~ 1 1 o  :lrtl a t  present 
t e ~ c h i n g  natives in Papua : ~ n a i ~ y  of' tliei~i, I know and 
admit, possess n niastery of llie l:uigu:tges. used i11 thcir 
respective districts. But I will quote regarding mission- 
aries a t  largc an antlioritntive opinion, vie., that  of tlic 
Board of Study for the Prcparatioii of Rlissioilaries (School 
of Oriental Studies in 1~or ldon) .~  FFThilc regarding a 
knowledge of the venlacular as essential they have lind lo 
write: " As far as our experience  id information go, 
we are of opiilivn that the nverirge 1ovr:l of proficiency 
attained by niissiol~aries in the vernacular a t  the present 
time is regrettably ;~nci evcn t l a~ ig~ro~ i s ly  low." 111 our 
own territory there is no doubt tlist lhe ir~issionarics are 
the linguists : wit11 the vast ll~ajority of' the other 1;uro- 
peans knowledge of the  native lnnguttges is beneath 
contempt. I t  is confined in thc ~ r l a i ~ ~  to pidgin-Motuan-a 
perfectly legitimate r r ~ e d i u l ~ ~  in itself and one which 1 1 ~ s  
proved vastly useful. I have heard rnany trying to speak 
it ,  as  with poor success 1 have tried myself. Sorrle few 
have attained a real proficiency, but nearly all possess no 
more than a glib knowlt~dge, both shallow and corrupt, 
which reflects srnall credit on thc linguistic faculty of the 
British. Against this we have to set the proficiency, such 
as it may be, of t l ~ r  natives. N o  doubt a reasonably fair 
com~arison could be 1n:ttle betweell the two bv rricans of 
tests ; but never hnving ntte~nptetl these l uttn only rccord 
the impression gained fro111 the observation of n1;~ny 
individuals that  the native is t ~ s  well fitted to :tcquire 
English as  we to acquire t l~t .  ven~aoular.  I will not venture 
to say that he is hy n a t ~ i r r  h c f t ~ r  titted, though if, :is this 

' report advocates, his I c n r ~ ~ i ~ l g  of English begins at  thcl very 
earliest-thr Kincicl.;artt>n- stnge, tl1c211 11c' wil I havt: ail 
irnrnense advantage oveln tllrl Xuropt~i r~~,  who I I O ~ I J I ; L I I Y  
approaclies the new 1;tngu:lgc ;LS an adult. 



on the part ot both, the case between anglisn ana tne 
vernacular stands thus : on the one hand a single language 
that offers itself for universal use ; on the other some score 
of mutually unintelligible tongues, some of them indeed of a 
common structure which is recognizable to the philologist, 
but others even renowned for their defiance of classification. 
The interests of uniformity and efficiency at  least would 
seem to demand the former alternative. The latter would 
mean a different language on alrnost every station, nnd 
even this often means the selection of one dialect or lan- 
guage and the overriding of others. One missionary told 
me, with a pride which is quite justifiable, that he had 
students representing six languages at  his school. But in 
using one of these six as the language of.instructio11 rather 
than English, I believe he was making a mistake. 

Use of a Lingua F~anca .  
A passing reference must be made to what sorne pages 

back I called a seemingly preposterous alternative, viz., 
the adoption by both parties, native and European, of a 
third language which they may speik in common. This 
is really what is happening in the above-mentioned case 
and a number of others. The third language (unless we 
resort to something like Esperanto or Prench or German) 
must be one selected from all the jarring tongues of Papua. 
This would not seem to mend matters greatly. I n  practice 
we have made the widest use of Motuan in that simplified 
(or shall we say degraded 1) form which may properly be 
called pidgin-Motuan. Notwithstanding the efforts of 
the London Missionary Society to promote a knowledge of 
the pure dialect it must be confessed that the pidgin is the 
only useful medium in most parts of the Territory where it 
is known. I n  fact a native who uses the language fluently 
and understands it readily in this low form would be 
mystified by its correct grammar. So far, therefore, though 
Motuan has been successfully employed on some London 
Missionary Society stations and by the London Missionary 
Society Training College in its correct form, it has not 
proved a satisfactory educative medium for use on a wide 
scale. Nor can I imagine any permanent advantage that 
would follow its general adoption. Other languages such 
as Binandele, Wedauan, Toaripi and Kiwai have been used 
in the same way though on a less extensive scale. I t  is my 



near sneir lessons in a strange tongue, we mignt as well 
make it the English tongue. I cannot acquiesce in the 
recommendation of the Phelps-Stokes Commission (see p. 
2) that a lingua franca of native origin should be used for 
the middle classes of the school, being sandwiched between 
the tribal language for the lower elementary, and English 
for the upper standards. 

Appeal to the Native Mind. 
If we may assume, what I believe to be true, that the 

native can acquire a good knowledge of English, then we 
will not accept the objection that "The appeal to the 
Native mind cannot be effectively made without the 
adequate use of the Native language, hor can the essentials 
of sound character be taught nor interest in agriculture or 
industry be developed without its use." (Phelps-Stokes 
Commission, p. 8.) The good knowledge of English would 
follow, I feel confident, if it were taught and used from the 
earliest stages. I t  would then eventually prove a far 
better medium of intercourse between native and European 
teacher than in the 111ajority of cases the native language 
proves at present. 

Arguments in Favour of English. 
I now come to what I consider the positive advan- 

tages of English as the language of instruction. I t  affords 
two great advantages, viz., (1) that it will facilitate inter- 
course with Europeans at large ; and (2) that it will give 
access to a literature. 

1.-Intercoqirse with Whites. 
One looks forward to the time when the native's 

school shall be as wide as the Territory ; when communi- 
cation shall be universal owing to the possession of a 
universal language ; and, most importantly, when every 
white man shall be a potential teacher. One need not 
countenance the objection that there may be danger in 
this, that the white man will in many cases lead the native 
into wrong paths, or that with too much knowledge the 
native may grow discontented or rebellious. If we are 
really bent on educating and advancing the Pxpuan the 
good results of genuine contact with Europeans should far 



outweigh the bad. Indeed contact, in so far as it is to be 
educative, depends almost entirely on the possession of a 
language inediurrl ; and if the European at  large is to be 
an educator of the native, that medium can be nothing but 
English, for t l ~ e  simple reason that the average Britisher 
will not take the trouble, or has not got the brains, to learn 
a native language. Even a smattering is better than 
nothing, since here, for oilce at  least, a little knowledge is 
not a dangerous thing. But given a good knowledge we 
shall get beyond the present ill-expressed and hackneyed 
passages of words whose interest and scope is so wretch- 
edly limited, and there arises the possibility of conversa- 
tion. I do not suggest that white men should invite 
Palmans to their dinner tables, but in all the inevitable 
points of contact an easier means of comrnurlication will 
immensely increase the native's intellectual benefits. 
Once given such facility the educative streatri will be 
wider, faster, and by no means shallower. 

Far  more imoortant is the access to a literature. 
On such a subject,lwhich has often been dwelt upon by 
others, 1 need not write at length. Soine altogether com- 
mendable work has been done in the native tongues, but 
its value has been limited by the comparative smallness 
of the public to which it is intelligible, and also by its 
somewhat circumscribed interest, the work being too often 
confined to translations of the scriptures. The problem 
of providing suitable reading will necessarily arise-indeed 
it has been faced and dealt with by one signally successful 
oiece of work in Paoua-but of that I shall soeak in the 
I - 

ensuing chapter. For the rest I feel that this argument, 
viz., the access to B literakure, is so much the strongest of 
all arguments for the use of English, that it needs only 
the shortest exposition. When the native can speak and 
read English the scope of his education is only to be 
limited by the power of his brains. 

The  Teaching of English. 
I t  remains to suggest 111ore definitely how English 

should be taught. I t  is not being unfair, I believe, to 
impute a certain lack of enthusiasm to rnany of the present 
teachers, which, in the case of those who uphold the 
vernacular, it is only reasonable to expect. Apart from 



this absence of enthusiasm. however. there are two errors 
in method which retard thh pupil's i ropess .  One is  that  
of not begi~lning early enough ; the other is that of teaching 
English as  one particular subject on a par with others in 
the curriculum. On these two points I find ~nyself in corn- 
plete disagree~nent with the Phclps-Stokes Commission. 
Begarding the former I have already quoted their opinion 
(see p. 2) ; the latter is expressed by tlie following sentence : 
" The languages of instruction rank with the ordinary 
school subjects as  nleans of acquiring and transferring 
knowledge."* I believe on tlle coi~trary that English 
should not only be taught and used a t  the earliest stage, 
but that a t  this stage i t  should be taught e x ~ ' I ~ i s i u e 1 ~  ; and 
I do not think tha t  i t  should rank with the  ordinary school 
subjects just as, for instance, we used to " take"  Latin or 
French or German. English a s  I think i t  sliould be 
employed is in fact not cornmensurable with the other 
subjects; i t  is a medium through which these other 
subjects will eveiltually be taught. 

I would therefore recornlrleiid that Englisli be made 
the subject a t  tlle earliest stages ; tha t  it should be taught 
by conversational 1netIlods in classes of tlie Kindergarten 
style ; that the vernacular, in  so far as i ts  use is unavoid- 
able, be used to assist in, and with the definite object of, 
teaching English; but tha t  it be dropped as soon as 
possible, on the theory, which holds respectively with all 
languages, tha t  English is best learnt in English. I feel 
confident tha t  i f  a whdle-hearted effort he made to give 
the native our language in his earliest childhood, we shall 
find i t  a satisfactory mediurn of iilstruction as he later on 
attacks specific subjects. The process will demand some 
patience 011 the part of the teacher, but as years go by and 
the present generation of school children becorne familiar 
with our language, the  task of teaching their younger 
brothers and sisters will grow increasingly easier, for they 
will themselves be the self-constituted and natural teachers. 
Nor will this prelirninary stage in the child's schooling be 
without profit in  rllind-training of the sort given by 
Kindergarten rnetllods ; though knowledge and thinking- 
power are for tlle tinie being only indirrwt objects. T o  
conclude I would take a hint from the classic orator and 

'Phelps-Stokes Commission, P. 19. 



11.-INTELLECTUAL EDUCATION 
I n  a working classification such as we have adopted 

the categories must be allowed to overlap; indeed it is 
only by a definite abstration that we are able to extricate 
intellectual education from education as a whole and treat 
it separately. But assuming permission to treat it as a 
separate subject, we find that intellectual education neither 
receives nor deserves the same disproportionate attention 
that was formerly given i t :  the modern view regarding 
native education seems to be sheering off the old literary 
and clerical ideals toward something more practical. Not- 
withstanding this tendency, however, I do not imagine 
any progressive educationist would be content to sacrifice 
the old-fashioned schooling entirely in favour of agriculture, 
or whatever form the practical ideal might assume. A race 
of agriculturists who could not read a word would be 
almost as undesirable as a race of clerks who could not 
handle a hoe. I n  short, while promoting the otherbranches 
of education, we should keep in mind the definite aim of 
literacy. 

Unfortunately I am not an educationist, so that what- 
ever I say on the present department of the subject (and 
I say it with the greatest diffidence) will consist only of 
fragmentary suggestions. I t  s e e q  possible, however, to 
view intellectual education in two ways, first in regard to 
the functions of the mind in acquiring knowledge, second in 
regard to the knowledge acquired; in other words we 
concern ourselves on the one hand with the thinking, or 
with all the cognitive processes of the pupil, on the other 
with what he should be made to know. Such a dual 
division corresponds with the two aspects in which, I 
believe, educationists sometimes view their subject, viz., 
those of Training and Teaching. 

Training-. 
As the technique of mind-training has been more or 

less highly elaborztted I feel chary of making suggestions 
as to the actual methods the instructor should employ. 
But keeping in mind the three-fold process of getting, 
storing, and using knowledge-which process, indeed, tends 



Knowleage is so largely conuluoneu uy wnaL we alreauy 
possess-we may stress the training of certain specific 
qualities of mind by which the process will be best 
facilitated. 

0 bservatiow. 
The power of observation is perhaps the first of these. . 

I t  will not be denied that natives in their untaught con- 
dition are already possessed of remarkable powers of 
observation; but the exercise of these powers is un- 
questionably limited to certain categories of life and en- 
vironment, and in respect of others our native may break 
down badly. While a native orderly may surprise you 
by the things he notices as you walk along the track 
or through the garden, he rnay offer you odd socks to 
put on in the morning or put two left boots into your 
swag-bag to act as a spare pair. Nor can it be said 
that the native is always very reliable in his observation 
of nature. The other day I saw a fine cassowary brought 
int6 camp. My informants, crowding round, told me it 
was a male, as was obviously enough the case. One man, 
however, fingering those two curious appendages that hang 
down from the lower part of the bird's neck and resemble 
the wattle of a turkey, declared they were the cassowary's 
breasts from which its young were in the habit of hanging 
down when they were suckled. Not one of the bystanders 
showed any disposition to question this statement. Later 
on when the bird was being dismembered, two organs 
something resembling hen's eggs were shown me. I con- 
fess I am not sufficient of an anatomist to know what they 
were, but I can vouch for the fact that they were not 
what my informants thought, viz., nnlaid eggs. What- 
ever the powers of the native in this matter of observation 
may be, it is highly desirable that they be irriproved and 
that they be directed toward objects and affairs of value 
to him in the life which will come more and more under 
E u r o ~ e a n  influences. I n  short I would advocate Obserzta- 
t ion i e s s o m  and tests (such as, I believe, are well kno+n 
in the routine of education) as an essential part of the 
young native's training. 

Acc,i?.ncy. 
Accuracy is of course the very essence of observation, 

for it is not enough that the pupil keep his eyes open and 



see a lot ; he niust see things as they are. If there is any 
striking deficiency in the native rnind as we find it, it is 
this lack of exactitude, rriost forcibly exeniplified by the 
fact that there is in prirnitive culture nothing beyond the 
most rudimentarv svstem of measurement. I doubt 
whether any t r ib l in  kapua has a unit by which it can 
measure space or weight. The units of time are supplied 
by nature together with the rounds of garden-culture, 
fishing, etc. ; but with what is in most cases so poor a 
systein of counting, the nieasurerilent of time is in hardly 
better case than those of space and weight. No native 
can tell you how far it is to the next village, unless per- 
haps by showing you the length of his forearm for a medium 
walk, or the distance frorn his wrist to his finger-tips for 
a short one (and of course ib depends on his mood or his 
desire to go or stay whether he thinks the journey is long 
or short). No native can tell you the size of his pig unless 
in a particularly boastful and poetic flight he says it is " as 
big as a house." No uneducated native can tell you his 
age. Much irnproverrient will be wrought, therefore, by 
continual insistence on careful statement and on a strict 
regard for n~ensir rerner~t it& obseruntion. This is one way 
at least in which we rnay further the regard for truth in 
itself. 

I11 the course of several years spent largely in question- 
ing natives I have come to accept as natural what at  
first surprised tne, viz., the fact that they so seldom 
question rrie in return. I t  might have been expected 
that a primitive people would be very curious as to 
the life of the European stranger, or that they might 
seize the opportunity of asking t l ~ a t  stranger to explain 
out of his assumed kriowledge things that have hitherto 
~uzzled them. Hut there is n so~newhat d i s a ~ ~ o i n t i n ~  
ibsence of this curiosity, and, to speak truth, I dynot finud 
the native very puzzled about anything, i.e., if we under- 
stand the word as implying a state of mental disquiet over 
an uilsolved problem. He  is niuch more inclined to take 
things for granted and worry himself not at  all about their 
explanation if it does i ~ o t  thrust itself upon hirn. He  is 
indeed blissfully devoid of the philosopher's divine discon- 
tent. But that sort of discontent is very essential to pro- 
gress, and we should have achieved a great deal in the 



intellectual education of the native if we could stimulate 
what little there exists of it. But how to do i t ?  I t  is, I 
confess, with no great confidence that one suggests Qzies- 
t i 0 7 2  Classes or Curiosity Classes in which the pupils must 
propound some question to their master or their fellows. 
One knows too well that those.dchildren who are not too 
stupid to ask may be too shy to ask; but perhaps the 
experiment, if it has not been tried before, may be worth 
trying. 

Cor~centration. 
I shall not venture to suggest tneans of training 

the pupil in concentration or application to his work. 
This, I presume, is one of the hardest tasks of the 
teacher as it  is assuredly one of the greatest needs of the 
native. No doubt, however, modern methods of training 
and the initiative of the teacher are more or less equal to 
the demand. I would only suggest a possible syeedi77y-up 
of the pupil. Have we not all noticed how, without leaving 
his work, the native can still be appallingly slow at  i t ?  
H e  is dawdling. I am not recommending speed at  the 
expense of thoroughness, but speed and thoroughness. 
W e  have to contend with the natural, idyllic disregard of 
the lapse of time which appears to be characteristic of all 
primitives, but which is inconsistent with progress and 
the new life into which European influence has brought 
and is still bringing change. Perhaps apart from the 
steady exercises whose value is in the engrossment of the 
pupil, there might be others in which he was called upon 
to drive himself a t  top speed, tasks with a time-limit and 
some sort of reward for their rapid performance. 

Memory . 
I t  should be unnecessary to insist that in acquiring 

knowledge the pupil must be able to understand it as he 
goes along; indeed we here stumble over the dificulty 
of abstract classification, for the acquisition of new know- 
ledge is conditioned by the use of existing knowledge; 
the new must be fitted into the expanding system of 
the old, or grafted onto the growing tree, and the two 
are really inseparable. I shall have more to say of this 
when we come to discuss the content of knowledge, 
or the subjects of actual teaching. I n  the meantime it is 
only mentioned in connection with the storing of knowledge 



possible, ce induced to remember only what he understands. 
Not that this can ever be laid down as an absolutely 
invariable rule, for i t  is often possible that memory may 
serve a useful turn even if divorced from understanding ; 
but we shall be wise to do all we can to avoid the charge 
of parrot-learning which is sometinies laid upon the present 
system. Of the specific methods of memory training I do 
not feel competent to speak. 

Reasoning. 
I t  is when we come to the actual thinking, to the 

native's reasoning, such as it is, that we are confronted 
by the real problem. Whether we decide that his reason- 
ing is prelogical or simply illogical we find that he is 
constantly on the wrong track. His mind is swayed 
by whatever has an emotional or affective appeal ; he is 
an inveterate arguer from analogy, appearing to think that 
similarity involves some mutual connection or interaction 
that may have causal value ; he attributes to inanimate 
things all manner of powers that they cannot possess; he 
is  grossly suggestible ; and he holds a vast body of belief 
entirely on the authority of the past. I forbear to give 
examples of these failings because they are well enough 
known. The question is, how to combat them. I n  the 
long run this can only be by developing a real regard for 
truth, that is to say, a desire not only to speak truly but 
to think truly, or in accordance with hard fact. However 
far we are ourselves from attaining this ideal it may be 
assumed that we are in inost cases a good deal nearer to 
i t  than our native pupils, and we may do something there- 
fore to guide them into the right path. One of our objects, 
therefore (and for the tirne being, it is remembered, we are 
corisidering only intellectual education), should be to en- 
courage the critical faculty. The native must continually 
ask himself the unwonted question, I s  this really true ? 
We must further cultivate the intellectual curiosity of 
which I have already spoken. Instead of relying so blindly 
on the fact that his fathers said this or did this, he must 
ask himself if there is a reason for it. The trend of his 
education will be frorn superstition towards science, though 
we shall be more than content if he reach so far as  that 
half-way-house of common sense in which most of us 
assemble. 



use simple mathematics with no doubt very usetul results. 
But I would recommend-if it be considered feasible-con- 
stant exercise in elementary !ogic ; not a formal course in 
deductive and inductive reasoning, but conversational 
classes in which problems of logic are framed in the 
circumstances of every-day life. For the European pupil 
I doubt whether any course can supersede that of formal 
logic as a means of training him to right thinking. I n  
our system of education it appears to be reserved usually 
for the more advanced stages, though we master the 
elements indirectly in our childhood. But I believe that 
in a simplified and less formal guise logic could be made 
an important part of native education almost from its 
beginning; and that the method of teaching it should be 
that of conversational classes whose main aim was to 
expose false thinking and promote true thinking. 

Towards the same end some instruction in the 
elements of n a t l ~ r a l  scie?zce would be useful ; and it seems 
obvious that the most approachable and profitable depart- 
ments would be those of botany and zoology-the latter 
perhaps being limited to what is popularly called natural 
history. I can imagine that a class of young people under 
the guidance of a teacher possessed of some scientific 
outlook might become vastly engrossed in field study, and 
incidentally that in course of training their own minds 
they might even collect data of value to science. 

English and Dai ly  Intercozirse. 
I n  the foregoing chapter I have advocated English as 

the language of instruction, and largely because it will so 
greatly facilitate subsequent education. For it is not only 
by school lessons that we inculcate the principles of true 
thinking ; i t  is more still by daily intercourse with minds 
of better education than his own, whether they speak with 
tongues or reveal themselves on a printed page, that the 
young Papuan will acquire the powers of logical thought. 
I am not supposing for a moment that we ourselves look 
at everything in the right way, but i t  is only on the as- 
sumption that the European's vision is less dim and dis- 
torted than the native's that we set ourselves up as teachers, 
so that we should welcome the possibility of intercourse. 
Greeter familiarity with things as we see them and e 
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keener observation of causes and effects as we can show 
the111 to him are the best means, tardy as they are, by 
which he can rise superior to tlie old hangers-on, magic and 
superstition. 

Teaching. 
Leaving the question of mind-training we now come 

to that of teaching, or the actual coiltent of intellectual 
education. What is it desirable that the pupil should be 
made to know? Tlle all-important fact is that the in- 
tellect is a system, so that new knowledge cannot be 
merely added on, as it were shoved into a bag on top of 
what is already there: it must ra,ther be introduced into 
the system, or, as I have said before grafted oilto the grow- 
ing tree,. The existing system, it is true, will probably 
undergo sorrie ~nodification or rearrangement to accommo- 
date the new knowledge, but that new knowledge should 
nevertheless be of such a kind as to be readily assimilable ; 
it should be as far as possible capable of interpretation in the 
light of previous experience. I t  follows therefore that the 
instruction given to the Papuan should have some points 
of contact with his life. The population of Prague or the 
rivers of Portugal, for example, are matters that can hardly 
enter into the working system of his mind ; the knowledge 
of them is likely to remain isolated and useless, like unsale- 
able stock that has been forgotten in some dusty corner of 
the warehouse. The information we give our native 
pupils should, on the other hand, in some way concern 
their interests past, present, or future-I include the last 
because their education rnust be progressive enough to fit 
them for those changes in their manner of life which 
European contact must bring about. 

What then, in general terms, are the things a native 
should be taught? I t  is not possible here to restrict 
once's attention too severely to intellectual instruction : 
moral, aesthetic, and practical factors will continually in- 
troduce themselves into our teaching, rior of course should 
we endeavour to keep them out in order to make our 
teaching purely informative; but still emphasizing the 
intellectual side of education one rnay suggest several wide 
categories. 

(1) Among things of universal interest there is, to 
begin with, knowledge of hurnen nature (with which moral 



instruction, viz., in the ideals of character and conduct, 
will be combined). Such knowledge will be best i~nparted 
by stories-true or imaginative, historical episodes, legends, 
fairy-tales, and fables. If they throw any light on human 
nature they have a high educative value ; if they have a 
point or a moral, or if they illustrate heroism and the 
virtues, so much the better : they will then have an ethical 
value also. But it is essential that such stories be simpli- 
fied or watered-down; and even, where it is possible, 
presented in Papuan guise. Could not our pupils be 
regaled and edified with the wholcsolne advice, the shrewd- 
ness, and the llulvour of Bsop,  but with the rnouse and 
the lior~ transformed into thc bandicoot and the wild boar? 

I cannot forbear to make a passing mention of biblical 
stories, though perhaps my reliiarlis are beside tlie point 
because i t  has for so long been the practice to si~r~plify then1 
for the benefit of the young or uneducated. But the Bible 
as it is seerns to me a most unsuitable book for native 
reading-which of course implies no disparagement of the 
Book itself. If an abridged edition of the scriptures is 
now mooted for the benefit of Europe, it has surely been 
long overdue for the benefit of the native races. What 
they require, I think, is a child's Bible, greatly shortened 
and clothed in the simplest language-not that the native 
adult is a child in any fundamental sense (although he is 
continually said to be), but that he is no better fitted than 
a child in that trend of education which can make him 
understand the actual language of the Bible. Not only is 
the language itself archaic and unlike the ordinary English 
he is taught, but the book is crammed with details-Is- 
raelitish, Egyptian, Palestinian-that are altogether re- 
mote from his understanding. Pharisees and Sadducees 
and camels and needles' eyes are difficult things for a 
native of Papua to visualize. 

(2) A second category of universal interest coniprises 
the phenoincna of nature. I have already referred to 
natural history as a discipline of value in mind-training. 
As a subject of instruction its scope is almost inexhaustible 
and its interest unfailing. When the natives of Port 
Moresby shared with the whites tllc weekly entertainnient 
of Ryan's pictures one might note how liluch of the film 
that dealt with European interests left them cold, but how 
often the appearance of an animal or bird would provoke 
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their "own fauna that the natives still do not know, and I 
have no doubt that the study would afford them profit and 
never fail to interest. I t  is not necessary to expatiate on 
all the other branches of natural science-botany, climate, 
astronomy, geography, geology, and the rest of them. All, 
apart from their educational value, have the advantage of 
an abundance of local material to work on. 

(3) There is the rnore restricted class of things Papuan. 
In  the various cultures of our Territory there is a vast 
quantity of material that to a member of one particular 
people is at once strange and yet more than half familiar. 
To a Motuan the life of the Kiwai or the Orokaiva, however 
different from his own, is far more intelligible than the life 
of a European. If pride and self-respect are worth 
fostering-and most assuredly they are-then to hear and 
read about his own people will do much to foster these 
sentiments in the breast of the Papuan ; and not only 
individual pride, but what is more important still, a social 
pride in his own people. Furthermore, while it seems 
absurd to say that a white man can teach a native about 
his owl1 customs, I believe that a sympathetic teacher 
could do much to keep alive all that is good in those 
customs-and I trust always that he will be liberal in his 
judgrnent of what is good. Much also the pupil can learn 
about the resources of his country and of how they may 
be exploited ; much too of its geography, its geology, indeed 
of all the branches of natural science as they are illustrated 
in his own environment. Lastly he will be interested and 
instructed to hear of the white occupation, its history, its 
achievement, and its purpose. 

(4) At the risk of encroaching on the subject of a later 
report I may mention a fourth category, viz., the Practical. 
This would cover all the activities of the food quest and 
rnaterial culture, everywhere suggesting improvements in 
method; it would include the arts and crafts of Papua, not 
only those that exist but those that might exist. Domestic 
science would come under the same head; also health and 
hygiene in relation to tropical life. Lastly there might be 
provision for future demands in respect of commerce-in 
trading, marketing, the care of plantations, the keeping of 
books, and any other matter that will be useful to the 
native when he is advanced enough to enter the commercial 
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him in the task, which he will eventually face, and is in 
some cases already facing, of village self-government. 

Each of the four categories above mentioned may be 
greatly amplified, and there are no doubt many other 
subjects of instruction that I have not thought of. The 
resource of the teacher will continually discover fresh 
teaching. that still bears a relation to the life and experience 
of his pupils, and so is at once interesting, intelligible, and 
useful. 

A Native Press. 
The foregoing section on Teaching concerns itself with 

the kind of knowledge we should impart to the native 
pupil. The next question is, how we should impart it. 
The two obvious ways are (1) by oral instruction (together 
with such manual practice as some of the subjects require); 
and (2) by reading. 

The first is perhaps mainly the business of the school, 
though I do not think for a moment that oral instruction 
should or will be limited to the pupil's school days : granted 
a knowledge of spoken English his education will proceed 
for many years afterwards simply by intercourse with 
Europeans. But that method of learning, viz., by the 
spoken word, I shall leave in order to discuss the other, 
the method of reading. 

The following sentence is quoted from the Phelps- 
Stokes Commission: " I t  is impossible to overstate the 
pressing urgency of the need for a richer school literature 
capable of being related to community needs " (p. 17). I 
do not know whether its obvious truth is yet as widely 
known as it deserves to be, though we have very recently 
in Papua a book in which the idea receives complete ex- 
pression. I refer of course to Mr. Saville's Paptian School 
Render, a book which I shall not presume to praise. 
I n  this school reader, whose contents range from the 
works of nature (and of Papuan nature in particular) 
through various arts of man (again of Papnan man in par- 
ticular) to the aims and achievements of the white man in 
the Territory, and concludes with a last but not least 
chapter on sport, the author has, as he set out to do, met 
the scholars " on their own ground." I am quite unable 
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to compute the extent of my indebtedness in this report 
to Mr. Saville's work, which I had the privilege of seeing 
before it was published; but so fully does it express the 
theory of this section on Teaching that I feel the debt 
must be very considerable. I t  may seem that so much 
theorizing following on the actual practice or accomplish- 
ment i~ all beside the mark, and it may be felt that a book 
so useful and popular is sufficient for all requirements. 
But the scope of the book, surprising as it is, is not of such 
encyclopadic proportiorls as to supply the demand for 
ever; and the foregoing theorizing may, if it is accepted 
as sound, be argument for extending the work which 
Mr. Saville has begun. 

To corrle to the point I would recornmend a news- 
paper or periodical for the Papuail natives. I t  would be 
printed in English, and its scope would be such as I have 
already outlined as indicating the proper content of native 
education. It would, in fact, be primarily an educative 
organ, but would present education in a guise that would 
attract its readers. For all who attained to a reading 
knowledge of English it would provide a continuous means, 
perhaps the principal means, of voluntary self-education. 
The reason for its existeilce alongside all the literature 
which is available to the English-reading native is that, 
unlike this other, it wolild purvey the sort of information 
which is specially adapted to Papuan life, and would thus 
permit of a normal and useful advance in education. The 
following are the details of the scherrle :- 

Y U ~ Z L U ~ L  Native Newsl~nper. 
Object. 

The paper is to provide suitable reading matter for those who are 
able to read English ; its object is primarily educative, being to impart 
knowledge which is at  once useful and assimilable, i.e., apposite to the 
life which the Papuan leads and will lead; and it will serve a further 
indirect purpose in giving practice to  the reader and so stimulating his 
desire for the wider knowledge which is available in other literature. 

The paper is to he printed in English, because this is  the only 
language which can fe:~sil)ly be made a universal language; also be- 
cause the knowledge of English should be encouraged a s  facilitating a 
better intercourse with the white man and making possible e n  entry 
into a wider literature. A uaDer in anv vernacular would have e verv 



restricted circulation ; it woulrl not facilitate intercourse with Euro- 
peans or access to  a wider literature ; and furthermore the task of edit- 
ing would be rendered far  more diecul t  by the inevitable paucity of 
contributors. 

Tztle. 
The  fact should be em1)hnsizecl that the  paper belongs to the 

Papuan native. The yord " native," however, s?ould be avoided. I 
had proposed simply The Papuan Paper," or The Papuan News- 
paper," a s  names that would commend themselves to the  natives. 
However, tile Government P r i n t ~ r  has suggested a rattler niore diu- 
tinctive and attractive title, viz., The Papuan Villager." 

I t  should be insisted that  this is not a school paper. I t  is not 
only for adults as  well as  children, hut emphatically for adults mther 
than children when once we have a generation of full-gro\vn readers. 

The possible suhject-matter can he indicated only in the  broadest 
terms. I suggest the  following :- 

Infor?~~atioc Articles : General-- 
Papua:  tribes and peoples; geography and resources; material 

cultures ; heliefs, ceremonies, otc. 
Nature : sun and moon, stars of Heaven, showers and dew- 

the  Omnia Opera of the Benedicite. 

World Airairs : peoples ; geogritl~hy ; history ; description of 
the  World's wontlers- cities, airships, inventions, etc. 

I~zfornzatiue Articles : P,-ncticnl-- 
Activities of Food Quest, especially garden culture; descriptive 

and also instructive ; inlprovements in agriculture, etc. 
Domestic Economy: cooking; house-keeping; house con- 

struction, etc. 

Hygiene: sanitation; elementary physiology; first aid, etc. 

Arts and Crafts : description of those existing ; also adapta- 
tions and possible new crafts. 

News : World's Nezus- 
Suitable extracts, Lo., those of interest and profit. 

Netus : Papuan- 
Personal particulars re village constables, armed constables, 

councillors, or any other natives of mark (with mention 
of names). 

Village News: reports of village festivals, ceremonies, etc., 
with names of principals. 

Winners of competitions for best villages and gardens. 
Mothers of four children, etc. 

Laketoi and other trading expeditions. 

Spor t :  results of games and competitions. 
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News : Europeans in Papuu- 
New appointments to magisterial offices, etc. ; results of 

Government patrols, exploration, etc. 
Pereonal newe of well-known white residents. 

Stories- 
Papuan tales and legends. 
Any fairy talee, fables, etc. (adapted). 
European tales, historical or legendary. 

Government : Prowaoanda- * .. 
Explanation of Government aims and policy re natives : e.g., re 

Native Taxation ; plantations ; Benefits and Education 
Funds in general. 

Promulgation of Ordinances, regulations, etc., in unlegal 
language. 

Reports of crimes and convictions. 

Missions- 
(The paper is meant to be secular, not religioue, but a part of 

it might be given to religious instruction. I t  is of course 
not intended that the missionaries, whose special co- 
operation is hoped for, should confine their contributions 
to this column). 

Explanation of aims and methods. 
Religious teething, e.g., B, short monthly sermon ; stories, etc. 
Mission news. 

Illustrations- 
(These should he numerous and good. They would certainly 

add to the interest and probably to the value of the paper). 
Pictures of Papuan scenes and happenings; portraits of 

identities, the police on parade, winning village teams, 
successful pupils, typical racial types. 

Protraits of well-known Europeans. 
Illustrcttions of native art. 

Essay Competitions- 
Publication of prize essays. 

P~aales- 
( I  should think the modern craze, which certainly sharpens 

the wits while it wastes the time of Europeans, might be 
permissible Bmong a Papuan publ~c). 

Advertisements- 
of stores ; traders ; recruiting agencies ; photographers. 
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that the paper will make considerable demends on his time and energy. 
However it is to be hoped that many people will make contributions, 
viz., the missionaries, schoolmasters, magistrates, and other residents, 
both men and women. Native contributors should be encouraged 
(perhaps paid). 

Publication and Format. 
The paper should be monthly; say published the first of each 

month. 
I t  might be about the size of the Government Gazette and consist 

of 4 pages (8 sides) ; could be larger eventually or to begin with if 
thought neoessary. 

The print should be fairly large and the paper of good quality; 
better quality than the ordinary daily so that natives could file their 
copies. Containers such as spring-back files should be purchasable. 

Style. 
I t  should go without saying that the writing must be in the 

simplest and most straightforward style. 

Printing and Finance. 
The paper would be printed if possible by Government Printer. 

Natives should certainly he charged for their copies, say 6d. or 3d., as 
was thought fit, a reduced rate being given for standing subscriptions. 
The cost would he met by- 

1. Subscriptions and sales ; 
2. Advertisements (if any) ; 
3. Education Fund to be ultimately responsible. 

Present sales would be principally in Port Moresby and Bamarai, 
but all mission statians and Government stations could he sent copies 
for distribution. The requirements of these latter would be fairly 
well ascertained by trial. 

The above are provisional suggestions only and may of 
course be amplified or changed. The question that will 
present itself is whether the time is ripe for such a scheme. 
Personally I believe that a beginning could be made at 
once, i.e., as soon as the details were fixed and an editor 
was found to do the work. About the circulation even at 
present I have no misgivings. As the knowledge of 
English extends the circulation and value of the paper 
would extend with i t ;  but even if publication could be 
commenced this year I have little doubt that on the first 
day of issue Port Moresby at least would be fluttering with 
news-sheets. 




