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PREFACE 

H I S  ossny, uudcl. tlic title of E / l ~ t c n f i o t l  ( r ~ i r l  

C'crlfict.e Cot1 tat t, was I\-ritteu in 193.3 and g:~,i I I I ~ I I  
the Wellcome Medal for Antl2ropologic,zl Iio- 
search for that year. The terms of referen(.c>, 

laid down by the Royal Ai~tl~ropological Institute, reclnil.cl 
a "research essay on the applicatioil of anthropo1ogic:~l 
inethods to the problenis of native peoples, particulal.1y 
those arising from intercourse between native peoples, 01. 

between primitive ilatives and civilized races." The clnil t~ 

of n a t i ~ e  education to rPprescnt sucll n problein necil.: I I O  

defence. 

Since my own practical experience 112s been linli t(v l 
to P,zpua some of t l ~ c  Inore concrete suggestions iu \\ I I : I ~  
follo\\~s Inay be consiclered to h n ~ ~ c  specinl refel.clrc.cl : I )  

local conditions. Cut  tlw cssny represents n t l~eo~.c~t ,~t  . I  l 
approach to the problem of native ed~ication ns :I 11 111 1 1 1 1 ,  

aiid its main conclusions, whatever their valiclity, ninc W t 

do~vn as if for general application. 

Port Moresby, 
June, 1935. 
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The Blending of Cultures : An Essay on the 
Aims of Native Education. 

Native 3cllicntion m ~ c l  N a t i ~ e  Yolicg. 
XTIVE Educatioil is something more tllail a 111crc: 

. fl dc,artmei~t of Native Policy. Viewed ill tllc 
wider sense it is no detached subject, but rather permci~tcs 
the whole problem of administration. For every new 
irieasure adopted in native interests, or in the coillbiilcd 
interests of native and European, will depend for its 
success on a favourable reaction. I t  must be acceptable, 
and permanently so ; and this implies, again and again, 
the necessity for educating our native up to the m:i~.l,. 
And further, if he is to help in solving those problc.~l~s 
which are gathering inevitably ahead of us, whir11 arc1 llis 
as well as ours, then he must be definitely anned for tlrc. 
fray. Indeed, if we allow a sufficiently wide ineanil~g to 
the term, it  appears that education is the very essenc:cl of 
native administration. Where government aims a t  S O I I I I ~ -  

thing more than compromise or temporary expcdior~l,. 
where in short it  is progressive, i t  must recognize tll:r,L 
progress depends on education and merely keeps paccl w I t l I 

it. If, then, we are content to say, solnewhat v?qnc~l~~,  
that what we have in view is native welfare, condit~ollc.tl 
by the just claims of the country and its Europe:~n 1 1 1 -  

habitants, then i t  may almost be said that the n , i i l l s  ol 
native education and of native policy are one and thc~ ~ ; I , I I I I ' .  

I t  is very obvious that there is change ahead l'( ) I .  Ib\lc6r?; 

primitive. society that is brought under E n r o p e : ~ ~ ~  ) I I  t I., ) l  
or influence. Most prophets agree that  therc> 1111isi I N S  :I, 

transitional stage of moderately rough wc~:~,Ll~cl~., L I I O I I ~ I I  
the ultimate forecasts, guided by the yi.ol)l~c~ts' 1 1 3 1 1 1  

peraments and to some extent by their professioll:~l (111 [,I( ,I,, 
1 



that  they will lead a fuller, more satisfying, and moro 
effective life under a soirlewhat changed culture, t1lc11 tlic> 
soiliet\rhat changed culture is t\.h:~t hc will hope to sc>e ; ~ n d  
strive to bring about. This in itself would be re,asoii ellnllfill 
for encouraging change, quite apart from the possibl(~ 
requirements of his territory and of his policy at large. 

I t  may seem hardly necessary to prove at lengtll t11:lt 
native culture admits of or calls for irl~provenient, tllongll 
inuch of this paper will be devoted to that task. I n  tlip 
minds of those who are responsible for the governi~~en t 
and education of natives the questioii is already ans\vc~retl, 
arrd I think correctly : cultural change is not only ii~evit- 
able but desirable. 

I t  is, I think, solely these assumptions-that change 
is inevitable and desirable-that justify us in attempting 
to educate the native. Were it possible, and were we 
satisfied, that the old culture slrould remain precisely as 
it was, then we might wash our hands of any responsibility, 
since the educative mechanisms which the old cu l t u r~  
already possesses are all that is needed to maintain it. 
Rut having made the above assuulptions we must realize 
that the pre-existent means of education will be unable to 
cope with the new conditions and requirenients. 'Not that 
such means are to be despised ; they certainly exist, and 
such as they are might well be adapted to new purposes. 
Rut by and large it may be said that iiistitutioiialixc~(1 
education as we know it has no parallel in priii~iti\c) 
society. If we wish the primitive to raise himself to ,z 1 1 c ~  

level, then we must ourselves set about providing hi111 wit11 
the means of reaching it. 

There are several good reasons, of different ordel-, n. l IS. 
we should do so. I n  the first place it is obvious t l~n t  0 1 1 1 .  

civilisation is incomparably richer than the iinti~e's,  :1,11(1 
that we, who happen to be the masters, are in a positioll 
to broaden and elevate the life of those who arc i l l  tl~c. 
position of pupils. With due precautioil lest WC tlostl.oj, 
too much in our desire to build afresh, and with a propor 
sense of limitations to govern our zeal, \Ire may c~xto~~t l  
widely, and yet we hope judiciously, the scope of tllv 
native's mental experience. All this, we may jlidgc~, is 
worth while doing for the native's sake. I t  represcbllts tl 
altruistic aim which inspires and justifies the worl, 01' 111(~ 
missions, 
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new shape under our eyes. We may take i t  as certain 
that in the future the life of the native will become more 
and more interconnected with that of the European ; and 
that greater demands will be inade upon him toaid in the 
development of his country. I11 fact he will have to adapt 
himself to a more complex social environment and learn 
to play some useful part in the life of a large unity. We 
inay watch and in some measure control these changes. 
Indeed i t  seems that  in the special case of native education 
the order of the definition might be reversed. Instead of 
fitting the inan for the society or culture, we must attempt 
to fit the society or culture for the man. That is to say, 
we have i t  in our power to shape the new culture, or at 
least to influence its shape ; and this, I take it, is the real 
problem and responsibility of education and of native 
policy at  large. What then should we aim at  ? 

The Error of Europennization. 

Answers to this question range between the two 
extremes of absolute non-interference and complete 
Europeanization-from changing nothing to changing 
everything. The first of these extreme views we have 
already discarded : in spite of the conservative. bias dis- 
cernible in many quarters, it probably has no serious 
advocates in theory. The other extreme, that of Euro- 
peanization, may likewise have no theoretical support in 
its fullest sense, yet there are many whose practical :kin1 
seems to be the closest possible approximation to it. 

Notwithstanding the sincerity of their motives the 
exponents of this policy have been responsible for some of 
the worst errors in native education. The complacent 
conviction that our own culture is at  all points superior 
to the native's and the idea that it may be transplated by 
simple straight-forward conversion has led us to force 
European traditions and learning upon hiin without regard 
to their fitness or usefulness. I t  is only within coinpara- 
tively recent years that we have recognized that the 
methods, and the very subjects, used and taught in 
European schoolrooms are not immediately suitcable for the 
native pupil ; and that " education for life " in his case is 
education for a life which is at  many points radically 
different f ro~n  the European's. 
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culture in order to strengthen its defence against 11ic~ 
attacks, urged on b\. pushfulness, benel-olence, anil scll- 
conceit, of the Europcaniaer. 

A h'le~/,rl qf Culfu9.e~. 
If we are right in rejecting tlle two extremes cil 11orl- 

interference and colilplete change it is obvious that o~tt.  
idcal should lie soillewhere between t,hen~ ; and I vcnlilrct 
to suggest that the solution of the probleil~ will be f o l ~ ~ ~ t l  
in what lrlay be called a BZenrZ qf CztZtcll,eu. Soillc lii~ltl 
of blending must follow naturally from contact, but 1 1 ~ ~ '  
point is that we should deliberately view i t  as an ic1o;~I-- 
making as it were a virtue of necessity-and that \VC 

should set ourselves to determine as far as inay bc its 
proportions and chal.acter. 

The ideal blend will retain the best of tlie old 
culture-perhaps the Inass of it-which has been tried 
and proved and is a t  least, to use a plain phrase, to the 
native's liking. But  i t  will be found necessary or advisable 
-and of this more hereafter-to remove soine featurcs 
which work for evil in native culture itself or svhicl~ n1.e 
clearly incompatible \vith the ideal which me en~isir~gn. 
Tlze resultant gaps irlust be filled, or the ~ e a l i i i ~ ~ s s c ~ s  
repaired, by such substitutes as we call devise ; but ovc!r n,~rd 
above this the native culture inay be vastly enriched :r,titl 
enlarged by coiltributions from our own. If these clr:~ngcis 
can be carried out gradually and with understandiag, 01. i I' 
we can successfully guide the changes as they take plnc:c! 01 '  
tl~einselves, then we Inay foresee an  invigorated, g,ro\vi 11:: 
culture, llecessarily illore con~plicated by reasoil ot I I I ; L I I J .  

new relations, enriched by borrowings from Eu~ .o l )c l :~~~  
civilization, and yet still retaining enough of tl~c: oltl 
material to make i t  distiilctively native. m7e shall 1 . c . 8 c ~  \ I  i 1 . r .  

the prinlitive to learn a good deal froill our own ctivi liz:~,t;ic I I I  

in order that  he may play his part i11 a wider sc,lrctt~~cs 01' 
co-operation ; and he is \velcoine to learn muc.11 r t ~ o r c ~ ,  L(  1 

enter new worlds of experience, if he will. But :~, t  tlrc! s:t,t~tc~ 
time he must be allowed figuratively to stand his g t~ot~t t~l ,  
to keep his grip on the past. We can overwhul~tr I ~ i t t t  I l' 
we will, or drive him like a fugitive out of his ov-11 c.l~lt;trl.c-. 
But  tli,zt is neitl~cl. to his ,zdvnnt,zge 1101. to oilrs. l ~ i s L ~ ~ : r , c l  

of becomi11,q an illdifferelit copyist, dcfiniteI>r ncc*c~l)t.i I 1;: :L 

position of mferiority, he sliould keep enougl~ of 1\11, l):~.!i!, 
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make extensive additions. Thus wc have a d\vclling, 
altered, enlarged and improved, but still tlie sainc--tlic 
same with a difference. 

This simile of thc renovated dwelling will sen-c I\ 111 1 
enough to illustrate the three tasks which we arc to 
consider; but it is a lifeless simile and therefore a 1x'r-j 
inadequate one. A brighter imagination irlight htivc: 
drawn some more accurate parallel from the organic world ; 
for we must remember that culture is in a sense a l~villg 
thing, with its own power to change, either towards deci~y 
or growth. When we speak of Maintenance, then, WC 

should mean something more than mere continuancc oi. 
repetition : the word must be taken to cover t h ~  idea ol 
fostering something that can respond to care by growing 
or developing. Again, when we speak of Expurgation N c 
must bear in mind that we shall actually endanger the lifc 
of the whole if we clear away what is irreplaceable or of 
deep importance. And lastly, the task of enlarging or 
enriching native culture, which for lack of a better to1111 
I have called that of Expansion, is not a process of 
inflation or stuffing, but one, literally, of incorporation. 
Our contributio~is should be such as to forin a living blcnd 
with the old culture. 

The Task of Mai~ztelza~zce. 

The problem of what to change and what to Ica,\-c 
alone is perpetually before 11s. Many coiiscicntioi~s 
educators of the native have been led by an  e n t h u s i : ~ ~ ~ ~ ~  
for European traditions in general and for the Iettcr o I  
Christian law in particular to think that we should chai~gc 
as much as  possible: we sl~ould rub the slate clean in 
order to start afresh. This indeed argues that there really 
is something to chaiige. Few of us can dismiss t h t ~  
question and the responsibility so easily as the 1nission:iry 
who cried, " I t  is often complainecl that we are Europc;il~- 
izing the native, and that this should be avoided. Flo\\ 
are we to avoid i t ?  These folk have no civilixntioi~ 
which we might be accused of changing." There is on 1l1c 
contrary a great deal to change-or maintain, accordir~g 
as we think fit. 

Those who stick unimaginatively to TCuro1)cl:in 
standards may find it difficult to approve of anytllil~g in 
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take up some stronger i~ttitnde thau one of mere I I I ~ I I ~ I , : I  I I I \ 

11 is oftell argued tl~:l,L rl:l,Li\.c c.ustoi~~s iuust st;bl~il 1 1 1  1 . 1 1  1 
on their own illerits ; :1,11(1 t l ~ i s  v ~ c \ \ .  is oftcl1 a g : ~ i ~ ~  1 . 1  1 1 1  l t l ~ ( I  

with the melancl~oly oonvictiou that they are I I ; I . L I I  I.:{ I l \ 
doonled. Those-oltcn true synlpathizers-who I I O I I  I I I I I:, 

view will recommend . that we trtlie 110 actioil (:i( 1 1 1 - 1 .  i I I 

hasten their demise or to bring them back to lifc : :I,II \ \ I ,  

can do is to stand regretfully by and watch t h e i ~ ~  c t \ l i i l - ~ , .  

This seems unduly yessimistic. Yet there is a re:sl ( I : \  I I ~ , I . I .  

that many features of native cultme, quite adn~i  ~ . : i , l ~ l i t  I I I  

tl~emselvus, will becorue extinct under prcssnl.cl ol' ; I . I I I ~ I I  
influences. For instance?, too great a preoccupat;jotr \ \  I I,] I 
European interests-by no means unworthy in the1 t~scll\ 1,s 

-may lead to the decay of native a r t ;  or re1ianr:c: O I I  

Government appointees, councillors, or deacons, I I I:I,J* 

undermine the institution, such as it  may be, of nntivc 
chieftanship; or European employment, even the tii11t1 
expended on Government labour, may interfere wit11 t l ~ o  
performance of feasts and ceremonies; or a, stric,t 
lnissioilary discipline may forbid the dance. Evei-~n.I~(~~.tr  
new infiuences and temptations are at \\.orli : cutters n l l l t l  

launches are displacing the sea-going canoe ; tlic t . 0 1 1 -  

veilience of hardware stores is damaging the c:~.:~l't 01' 

pottery; and the example of the white innn is lentliilg tt~rs 
villager to discard his traditional dress in favom. ol' l'(1It. 
hat, singlet and long trousers. 

The Attitu,de o j  Enco7r.~ccqenzent. I n  the fac,e n1' L1 I I ~ S I ~  

influences, sometinles direct, sometimes insidious :I 11 ( l  i I I 

direct, i t  is not enough for ns to pursue a policy of I t r i s s c , .  

,fu!i.re. For, while the well-~vishers of na,t,ire cultl~r(b s t : ~  1 1 1 1  

idle, there are inany who, whether with good i l~t tb~~t ,  I 1 1 .  

with no intent at all, are really its enemies. If \v(. \ \  is11 
native customs and institutions to survive we n~iist ( 1 1  I I 1 1 1 ,  

one hand guard against too drastic changes in tlio ( . I  I l I , I  I 1 .1 .  

ns x whole, such as may remove their motive and S I I ~ I ~ I I I I . I  : 
and on the other we must do something act,ivc~ly 1 1 1  1 . 1 1  

courage and foster them. 

As an example of what I mean let us coi~sitlibt, I 1 1 1 ,  

case of native art. We are familiar with tlle c~sl)t.c~sic 111:; 

of regret that village arts and crafts sl~ould l ) ( ,  1 1 1 1  I 1 1 1 .  

decline. There is here indeed a general consensils I , I '  II.,:: 1 . 1 ~ 1  

in which even the most intransigent Enrolxl:~,~ I izl~l,. : I  1 . 1  

11 



writer, to take an extreme instance, the finest exl)l~c~ssiol~ 
ol decorative art is fouilcl in the Lnsl~ioning a i i~ l  11;1,i l i i , i  I I ;: 
of war arrows, ancl the finest acllie\~elnent fro111 R (:~.;~,lt.s- 
man's point of  vie^^ in the preseu\ration ai1d st~ilii119 01' 

the severed hcads of victiins. With the suppressioi~ 01' 
head-hunting the motive for this art will go. WTc c:~r1 
onl~7 regret i t  as a side-issue. 

One would be loth to thinli, however, that artistic: 
gifts, where they exist, cannot be sustained and dcvelopchtl 
by the proper kind of encourage~ment. I11 the first plncc 
it is in the power of the educator to give a place to art i l l  

llis curriculum, and by this I lneail the furthera~loc. 01'  
of (isistent native art, not the introduction of alien i 'or~~ls .  
It should be feasible and inexl~ensive to providc fur 
zsthetic education, since the teachers are to hand in tllc 
persons of the native artists themselves. The function 
of the European teacher mould be guidance without too 
much interference, and i t  is assul-ned that he will be imbued 
with n proper respect for native art as such and for tllc: 
artist himself. The ruost valllable help hc noulcl gi.i~c! 
\vonld be in suggesting new applicatiolls for olcl inotil's 
nncl techniques. Nor need we be afraicl of using :.ool\l- 
mercialism as a stimlll~is. Within the educa t io~~:~ l  
establishment the commercial stimulus could be coiltrollc~l, 
while beyond i t  we must face its inherent risks if wc : I , I . ~ ~  
to nmke use of a p o ~ e r f u l  i-notive in a good cause. 

I have dwelt rather long on native art bc3c::~nsc. i L  
provides a good instance of a departill~nt of nnti~c: ( : I I I L , I I I , I ~  
which i t  is obviously worth while ~nco~lraging.  S e ~ \ ~ i ~ ~ * : ~ . l  
other subjects we Inay consid(-tr n~ore  briefly. 111 I ~ ~ : I . I I I I : I , ~  

education i t  seems obvious tllat before seeliing tto ilitt.o(l l l ( : r s  

11e1j7 crafts we should fully c>ziploit i~nt ivr  aptjtntlcs : I ' I I I ~  

materials. I t  ~vill  be one of our probleins to disc.ov(~l. I I ( ' \ \  

applications for thein, partly within native cu1t1ll.cn i tsctl l' 
(those who now make clay water-pots m:ty son~c? (1:~). 1 c ~ : l . t . r  I 

to  ~lialie clay storage urns), but inevitably to S(-,II I ( :  ( , X  ( . c 6 1  I t i I I 

relation to needs introduced by Europeans (leatllc11. \ \ ' ~ I . ~ < I > I . S  

inay become bootmakers, and the man who c:1,11 I I I : I . I ~ ( '  : I  
hoe may turn his skill to making a plougllslisre). 

W e  call help in another way also, by iri~pi-oi~il~: t l ~ c ~  
native's technique. To teach hi111 the use of lZrlr*ol~c~:~ r I 
tools is not to transform native crafts in point O S  ( :II;LI.:I(.~,I~I ' ,  
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eliminate it. I shall t~ttelnpt tu answer thesc I I I I I ~ . I : I I  1 1  I , -  

here before proceeding, but shall return to t1io111, 1 1 1 . 1  . , I I  l 

uf their theoretical ilnpurtauce, i11 the final sect i~ ) I  I .  

Bad Elements in Czrltzc,re. 
Now to one possessed of the Functional unL,loc 1 1 ,  1 1  I 

immediately apparent that much can be said for ~ I I : I . I ,  : I  
prima facie the worst of social practices. Head-1111 I I  ( I 1 1 : '  

itself has its good side, and a case can be mad(: 1'111. 1 1 .  
Viewed in its manifold aspects, economic,, 1)oI I ~ , I I . : I  l , 

religious, it appears to lie a t  the very heart of the C C I I L I I  I . ( .  i 1 1  

which it is found. We may dwell on its social rainifio:~,(,i~~~~x. 
its effect on individual status, its ritual importancc : 1111, 
taking of a head may be viewed, for instanuc, :LS :I, 

qualification for marriage, or as a very condition ul 1'1111 
manhood, and the raid may be the motive cause for a wllol~: 
cycle of ceremonies. We  may dwell again on its valuc ;IS 

a stimulus to energy and efficiency and above all as a force: 
making for social solidarity. I t  seems indeed that tlic 
viewpoint of the mail who loses his head has not always 
been sufficiently considered by those who have taken u p  
a brief for the head-hunter; but i t  is undeniably true> t11;~t 
the functionalist cilll, and slzould, make out a cast: Sol. ; I I I  

iilstitution \vhiuh ~nos t  of us would be satisfied to cuntlc:u~ 11 

outright. 

Then there is sorcery. We need not review at : I , I I ~  

length the arguments in its favour. I t  is perhaps CV(:I~,V- 

where one of the strong swnctions of native morality ; i l  
is often a pillar of chiefly authority ; it providcs 1 , 1 1 1 8  

puzzled primitive with an answer to the riddlcs 01' 
causation and affords hiin an outlet for pent-up emotion. 
Here once again it seerns that attention has been dirc:c:tcbtl 
rather exclusively to one side of ,the question a11tl tl1;1,1 
the defenders of sorcery, in their search for rec:t~,niliic. 
justifications, have rnissed the obvious. But thclrc* i s  I I I I  

doubt that a case can be made for sorcery too : it is :L( 1r1ost 
inextricably intertwined with native life and tl~o~~,ylrl,, 
and it is responsible for good as well as evil. 

Now the first of these two factors which wet I I : I , V ( I  
chose11 as examples will perhaps find no serious, \L I10lt;- 

hearted defender ; i f  :tnyone justifies head-1iu11ti 11:: \ \ ( l  

shall be free to suspect him of being :t sophist 01. :I, 1 1 1 ~ -  

puller. But the second, that of sorcery, approacllcs l l ~ c  
15 



Wht~tevel- view t l ~ n  aiitlirol~ologist ilia)- t; l . I , ( ,  I I I i~ 
nlatter, howevel., I I ( ~  \viI 1 frecll~cntly find tliat tlic, ~ I I I I . - , ~  I I I ~ I  

has been a,lre;~dy sctllod by tllc i ~ d l l j i l l i ~ t ~ ; ~ i ; ~ ) ~ . .  I I I :I ii 1 1 1 %  

area to which tlicl \\.ritc'i lias clevotccl solnc s t . t ~ t l ~  I i 1 1 . r  I 

exists the 1111i~er~i~l l)l-nc.ticc: of socloillg. I t  is ;IS>,,  WI: ,  I 8 1 

with ritual initiation to the bull-roarer, niid e:1c:11 i I I ( I  I \ 1 1  1 1  1 . 1  ! 

iiisle in his turn pln~.s snccessi~.ely the passivc ; I , I I I ~  : I I . I  I \ 

parts over a long ljcric~cl. Tlie ;~nthropologist I\-i l l I L : I  l !  i l  
to sllo\t- t ha t  sodoil~y is tllorouglily establislic-(l i t 1  r i l r .  

culture of the regio~l, nucl l)ln~.s a highly i i ~ i p o l . t , ; ~ ~ ~ ~ ~  1 . 1  

therein, \\-it11 re'perc;ussions ill iiiail;7 departnien ~s I i I I , .  

H e  will be able to sliow \rilso t l i ~ t  it is a p~ , :~c . ( , i ( .~ \  1 . 1 ,  
whicli the natives in qnestion feel :L very strong ; ;~t ; t ;~,( l l  
i i ~ ~ l l t  ; ai1~1 11c 111;~)- 1)c of sufllicient,lx liberal l i ~ i i l c l  I1 i 1 1  15i.I 1' 
to regard i t  illorally wit11 coinplete ~l~difference. 1311L 1 , 1 1 1 '  
acliniilistrator or educator, though 'he ina2 l is tci~ I \ - i  k l  I 
patience ancl sympathy to the  ciefence, will, when :tll is 
said and dome, contil~ue to regard sodoilly as  a v i ~ c  ; L J I ( I  
cast about for ilieails of exterinillatiilg it. To sum " 1 )  
t l~ercfore I snhluit that  some pkirts of native cultnrc I ~ I ; I , J ,  

1)e act.ually bk~d i ~ n d  sllonlcl be got rid of if ure v t~n  ~ ~ l x n i ~ l ~ c l  '1 
i t  ; slid that ,  \vhcthcr ;~nthropologist~s agi.ec: villl I lr~s 
view or not, they 111ust for p1:;~ctic;~l 13111.110s~~ :LC.C.~I)L i t  . 
since i t  is thc vie117 of those \,\rho arc nltiii~ntcly rcsl)o~~sil)lc 
for native policy. 

The R,lsX..s qj' E1i111illn.t.io.i~. 
\VC: s:tn- liciwevcr that over and above this clnc~sl~iol~ of 

value t,hcrc arose: t l ~ c  t'artllcr q~~es t io i i  as to \ \ - I I ( : L I I ( , I ,  i t , ,  

ooulcl safely run thc risk of c l i in i l~~t i i ig  wliat MY' tI I (  11 I ~ . I  I I .  
to be bad. 

I a111 ~ O L I I I C ~  to tliiilli t113t this risk has been s o ~ t ~ o \ \ ~ i ~ ; c ~ ,  
cx:~ggeratecl. Tlle conception of culture as an ii~tc;~i.;eL(~l 
\\-hole7 highly organized tl~rongbout,, leads 1ogio:tlly 1,o 1,111.  
conclusion that ii~terferenoe ~2.1111 a11y part of i t  \ \ . i  i l 11 101.1, 

or less seriously i~fYrct the ~vhole. NO part i1ltlt:c:tl i s  L O  
be regarded as a fuiictioiiless " survival?" but eacl I ,  ( l ( , \ \  1 1  

to the sinallest and apparently inost insigilific::~,l~t,, i s  
-supposed t,o play a, vit,sl p:ut in the life of t l ~ c b  \ \ . I I O I ( :  
syst,eln. 

\TTitliout l ~ ~ * c ~ s n ~ n i n g  to gs8i17s3!' the clocL~-i~~c~ Ll~:l,t 
every pnrt of cut t ' u l ~  lias i ts  ftu~ctioii, n7c 111:~). s;I.\. t,l I : I , L  
fur many parts of i t  the fullctio~l is a t  least tlitlic:~~lt to 
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sumption. The most that cai7 be said of culture is l f I ~ : ~  1, 
it is partially-organized, semi-integrated. Ai~cl i t ,  is c ) I  I l!, 
such a c;onception whic;h is in lieepillg with tllc 1':1.(.1 1 . 1  !:I I 

relatively important custorlls can actually be doll(. : I , \ \  : I  

with without involving the ruin or stoppage of tllcl \ \ . I  I I  ,I ( % .  

The conception of culture as an " organisrli " c . c , r l ~ c ~  

rnucll nearer the truth than does the mechanist;ic ( , ~ I I I I  

parison which I have quoted. TiVithout trying :.o I . I I I ~ ,  
the analogy too hard we can at least say that clll1,111.1~ I I : I : ;  
,z power of continuance, or figurativel). spealijl~g. :i. l I l 
And personally I an1 more, and inore iinpresscd 1 ) ) .  1t.s 
adaptability, its plasticity, its power to heal oyel. ~ I I  I I (  l S 

ailcl survive even drastic changes. 

After this somewhat lengthy introductioil \+c I I I : I J .  

proceed to deal with the Task of Expurgation. Ass1111 I I 112 
that there are bad elements in native culture and tli:~L \ \  r 1  
are justified in trying to eliminate tllem, how shoulcl \ \ o  
set about it ? 

This Task of Expurgatioil is essentiall~~ (:clii(.:~ t i \ ( l  

throughout, if we give a I\-ide meaning to t,lle tc11.111. I ; I I  I 
it will be followed by the sonndest and most Issti~lg r.c~sl~Ils 
if i t  is approached through education in thc: slri c , t 8 ~ 3 l . ,  

intellectual, sense. If we can convince the i l :~ t i \ '~ \  1 l1:11,  
some of his beliefs are untenable or that some 11 i s  sc ) c . i : l  I 
habits are harmful, then he irlay give them up 01: 1 1  i h  ( I \ \  I I 

accord. It is true that the beliefs will linger ill 111(, II:I(.I, 
of his mind and that evil practices will tend to I , I , : I S ~ I ~ I  t ,  
themselves in spite of his new convictions ; L : I  l i t r r c ~  

goes on znd his educatioil strilies deeper wc III:I,!. I & \ \  I , I ~ I , I  

these reversions to occur less often. 

Let us consider the effect of educatio~l oil : I ,  I ' : I , I . I , I  1 1 .  r ! l '  
great significance to our problem-the belief i r l  r I l:l;:ic.. 
I t  will not be regarded as an exaggeration to 1. I I : I  I \ \  1 ,  

here touch upon the most important distingnisll i l lK I ' I , : I  I 1 1  1 . 1 .  

of the mental life of primitives. Magic i s  I I O ~ ,  0 1 1 1 \ .  

ubiquitous but so firmly implanted as to s c ~ ~ r l ~  : I  I I I I I  ISI, 

ineradicable. W e  cannot claim indeed that t , \ \  1 5 1 1  tics1 l I 

century Europeans are whole free from t l ~ o  1 1  I : I , ~  I I , : I  l 
way of thinking; but the contrast betwec.11 0111. I : I . I ~ ~ I ~ I ~ ~  
determinist viewpoint and that of the ~ ~ a t i v c ,  I \ . I I ( ~ I . ~  i l l \ - S I  i c ,  
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optimism. A re,lntivt\ iadifEerencc to suffering, ( l  i s ~ . c - ~ : r  1.1 l 
for the value of hul~lxn life, the idealiaatioil of I.I~\.I~II;:I. 

these and other fac:to~.s \\:ill at least be i~~odified l ) \  IIIOI.:I l 
training ; and WC: I I L : ~ ~  hope that the native will so1111.,1:1.\ 

develop moral scrnplcs against such practices as t 1 1 1 ,  1)I I 11 11 i 
feud ; that he may be illore considerate to his tvorl I ( - I  I 1'1 I I I, . 
that he may feed his dog better; despatch his pi:: I I I O I ~ .  

mercifully ; and ceasc to pluck the tail feathers o11t 01' 1 1  I : .  
live rooster. 

I t  lnay well be objected that we are asking :I, z1.tt:1 I 
deal of education if we expect chailge to depend o11 l11 I I \  
reasoned convictiol~, as if the native must first co111c. 1,o :III 
intelligent realieatioll of a custom's futility or h a r ~  I I l'11 l I I O : ; ~  

and then give it up of his own accord. This does ~ I I ~ ( ! ( ~ I I  

represent an ideal of education which is to be str ivc~t l  

after; but for the time being it  is largely beyond OIII. 

reach. It is accoinpanied, however, or perhaps prec:c?d(~t l ,  
by another very effective method of zlpproach, t,11:1,t I 11' 
suggestion and exainple. I t  is by these means th:~:t t I , ( -  
missions secure some of their iilost striking r c s~~ l t s ,  I I I I ~  

only in this expurgsti~le process of education, but :~,lso it1 
its more constructive taslis. By dint of consistent (:x:I,I 1 1  I ) I ($ 
and of drumming their opinions into the mind:: oI' I 1 1 1 8 1  I. 

pupils they are able, apart from any rational demonst,~ :I,[ i t  ,I,. 
to build up therein the conviction that this or t11:~t ~~.:tc.l,i,.,. 
is wrong. One Inay take the liberty of disagrc.ci~l;: \ \  ; I I I 
some of t l ~ e  missions' opii~ioiis, but  that is l~:si(lr, IL I I I .  
question here. Whether those opinions be rig11 t 01. \ \ ) . I  1 1  I:, . 

this is a legitimate way of establishing theill in tl~c: II:I.I I \ I ':. 

mind. If a powerful, autlioritative body, whicll i s  1 . 1  I 1 .11  1 1  .I. 

held in high respect and adnliration, declares t\l;l,t, (I;, I 1 1 . 1  I I, ' 

is wrong, and if it forbids danc.ing to all those i1n111c~l I:I,I,I~I\ 

under its control, t l ~en  the opinion \\'ill gitt.1 IILI. F, 1.1 II I I 1 1  1 
that dancing really is nrroilg::. Or if the snnlc: I )~ , t l \ .  ,II 

sistently condelnils cruelty to pigs i t  will I ' \ I ~ I I I , I I : I /~ \  

succeed ill building. up airloilg those that coil~c: IIIII~I,I I 1 !. 

influe~lce a prejud~ce against such cruelty. ( )I. i l' i I 1 1 1  

tinually discounts magic i t  will create a c l ( ~ ) ~ l l ) l  I 1 1  I 1 1 1 ,  

efficacy of magic.' I t  is .well linown that t,11,' ;.l 1. rS :1  1. 
proportion of our owl1 juilgcnzeats, intellectun,l :!,I lcl I III I ,  

1. It sometiules seems that the rloubt is uo Inore tl1~11 s l l~~orf i c i :~I .  I . \ U . I I  L ~ , ; , I  ,I.  HI,^ 

alcind of lip-ae1.vice to  t l ~ e  ~uissiou. But tlrere is 110 uocxstio~~ th~~.t SV~.OI,I~.I. l l . l l l l l~ l l l l l~ 

magic is &broad among the nlissionizod: Lht: souertleial donbt is L ~ I C  bcgon~li~,::  ,,l ( 1 1  ,llli 
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stopped. I t  is conceivable that lnursl su:tsi.o~l : I , ! I I I  I r l  

tellectual education slluuld cventunlly auhievc~ tll i:; 1 . 1  ,. 1 I 11 .  

conceiv;%ble that  the. native should develop IIIUI.:I,/ : I  I I (  1 I I I 

tellectual convictions that  head-hunting is wic.li~v l : I  I I (  I 
dysgenic, and thereupon give i t  up of his own acc:oi.cl. I : I I I  
this consumlnation is a long way off. I t  would 1 ~ 3 .  ; I  : ; : l t l  

looli-out if we had to wait for i t ,  and with XI I J .O~)~%:I , I I  
example before our eyes we may well doubt whethc~. sr i c : l  I 

convictions will cver amount to  a, practical prcvc:nlivc~. 
I n  the meantirrie we are so happily placed as to be ;~l)lcs 1'0 
punish. acts of warfure among the native peoples sct u~~tl( : r .  
our control, and we find that this method is effective. I t 
is hard to imagine where punishment, of which rcfor111 is 
tho ultimate justifioation, could be irlore justifiable. 

I n  relation to many other customs llowever thc j ) c % l l i ~ , l  

sanction remains the subject of controversy. I t  i s  il:t,in 
tha t  we should use i t  with circumspection, being s;ttisfit:tl, 
firstly that  what we propose to punish is really deserving 
of suppression, and secondly that  punishrneilt is ;L sot1 11 t l 
and effective method of suppressing it .  I n  no con11cc:tic 11 I 

has this questionof punish~lient been liiore fiercclv doh:~,tt.O 
than in relation to  sorcery, and I propose to toncl1 I)i.iollj. 
upon this highly controversial matter before Ica\ i 11:: 11 1 1 ,  

 resent section on the Expurgation of culture. 

By. s,orcery I mean to include all ki~lds or' 1 1  l;r,yic. 
intentionally devoted to  harmful or anti-social c>~itls. I I, 
is thus only a specific liind of magic; in genert~l. K ( I \ \  i I; 
is plain that  the root of the evil is the belief' i l l  I I I ; I ~ ; ! , ~ I . .  

If we could only banis11 that,  then we could sti;l,p r , I I  I ,  

fingers a t  the sorcerer ; in fact he yould autoii~ntic.:~,l l!. X I  

out of business. The belief itself, however, is o l ) ~  iol~sl\. 
something which we cannot punish. All we ca11 (10 is [ , I  , 
persevere with education in the hope of 1-edncing it;, I . ( Y . I  ,I_:- 

llizing that  we lliust expect to wait ;% long tin~c$ I ) I ~ I ' o I . ( ~  I 1 1 1 .  

belief is so reduced as to cease being a potenti:181 ( I ; I , I I ~ ( . I . .  
I n  the meantime the sorcerer plieshis trade. 

Whatever defence inay be offered for sorc.t:t:\. i t ,  S I Y ~ I I I S  

to the writer that the good in it is vastly o~it\\c~i~ItcvI 
by the evil. I t  provides a irieans for the str,otlg : ~ r l e l  

cunning to impose. npon the 1 ~ ~ ~ 2 , l ~  ancl c r c d t ~ l o ~ ~ s  ; ; t  is 
the i n s t r u m ~ n t  of exto~.tion ailil t;crro~.ism ; i l s  ;:cs~ I ( , I . : I  I 
effect is to create ;in atlrlospliere of suspic;ioil i t  l \ I ~ : ( ' I ' I I  l 
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where corrobamtiye evidence is to hand, or w l r ~ * ~  1 1 1 ,  
wmerer p leds  guilty, n~ay  be regarded as a p 1 1 1 1  I .  l I I l 1 1 1  
offence. For the 111a.11 who says he praetiscsh ..l 1 1  1 I 1 

(whether he does so in fact or not is of no X I  I ; l  I I 4 1 ,  l 

sequence) is a social menace and may be d t~ tc~ l~~(  , l  I1 \ 
punishment from continuing his activities. This p11 r 1 I + l  l 
ment should not be a, light one, lest it serve 1111-1.1 1 \ I 1 

advertise the sorcerer's power, to give his reputatic 1 1  I : I  li l l I l J 

by government recognition ; it should be severe ( l i ~ o ~ ~ ~ a  1 1  1 I 1 

teach him m lea~on, to make it paychologicrtlly i111 l ) c  r,,..~ 1 1 1 1  
for him to pose aR a sorcerer again. Without s t l ; l t ~ ~ t ~ c . : ~ l  

evidence at hand to justify the assertion I feel ( , o l l l i t l ~ ~ t l ~  

that the enforcement of the law agshst sorcery II:~,:, 1 1 1  

p&ice done much to check this sbnm in its ovchrt, :I 1 1 1 1  

therefore harmful, manifestations. 

I t  is realized that there are many difficulties to I N -  
ovemme, mpecidly in regard to obtaining evidence 11.1 111 I 

m e d  witnems ; and I do not pretend that the p).c>sc.111, 
brief disoassion haa taken them d1 into account. M .I 
objwt has been only to justify punishment in this t.crrl- 
nection M a deterrent. Finally it must be un i l (~s t  O O I  l 
that punishment is not represented as an ultimatcb (:U I . ( ,  I (  , I  

wroery. It is rtn expedient. It8 purpose is to prcbvc.~~ t r  t 1 1 1 %  

misuse of s power vested in certain individuals by tl 1':i!l\(> 

beliefs of thernaases. The~ealcu~eistobrtnislior t . c t c a t , i I ' \  

those fslse beliefs, and the only sound way of doing 1, t I is is 
by education. But while we wait patiently for (.c11 I(.;I 1, I ( I I I 

to tske effect we must recognize our obligation to I H.' 11 ( " I 
the weak from victimizetion. 

The Taek of Expan.&n. 
While we set ourselves to maintain what i s  \\ 111.1 I I \ g  

of maintenance in the old culture mnd while we 1 1  r ~ c I c ~ t . l , : l  l , ,  - 
to purge it of what is undesirable, we have y(4 :I,  1 1 1 ~ ~  1.1 l 
task to perform, viz. that of enlarging and ent.ic.t~irl:: I I  

by positive eontributions from our higher civili~,:~t,ic 111 . I I 
is not enough that these contributions shouitl I I I ( ~ I . I ~ I \  
contsrbelanoe the losses entailed in the secor~cl 0 1  l j l ~ ~ a  
above-named processes. We should certain1 y rchc,c 1;: I I i 11. 

mr .obligation to provide fit substitutes for whist, I ,  I A L L  I *  

awsy; rand elthough I hebve not dealt with tl118 s ~ i l ! j ~ ~ . l ~  
ex msly  in this pBpr it may be taken that, s11t.I I : I  1 1  

ob $ igation is implied when we presume to S I I ~ ) ~ ) I . , ~ ~ S  I 11. 
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figure as the first and foremost aim of educatiolr :I 1, 1 , 1 1 1 .  

present stage. There -we are dealing with a prill I i r , i  \ I *  

horticulture based on tlie root crops, where t i l I ; I , ~ ( -  I :-. 

practically unknown, there are no garden to( ) l  s S:I \ I .  

the digging stick, where there is 110 irrigation, : I , I I ( ~  \ \  I I I > I , I ,  
the gardener moves froin one part of the forest to ; I I I I I ~ ~ I I I , I . .  
felling and burning the timber in order to plant llis L I I ~ ) I ~ I . : ~ ,  

and, after one year or two, abandoning his c~(~ ;LI .~ I I ; :  I I I  

the undergrowth. I n  order to improve this sk~, l ( ,  01'  
horticulture we sllould first study it, and finding, :c:> \ \  t ,  

shall, that it is not to be despised, we may the11 put ) c : c ~ s t  l 1 . 1  I 

develop it along natural lines, advancing b)- s1lol.t I , : I ,S \  

steps and seeing to i t  that the i~nprovements we orl'~11. : I , I . , .  

not hopelessly in advance of the standard already 1-(:;1,(:1 I ( - (  1 . 
If we limit our early aims, as I think we sl~ol~ltl,  L ( )  

advancing the gardener's technique and producirig 1)(!1!~[$1. 
c l , ,  1 1 - 1 .  and more varied products for home consumptioi~ 1.- I I 

than the economic crops for sale abroad, then oiir liori,i- 
cultural education must have particular regard to ~ , I I I :  
lilnitations of the native's mind and character as nlc l i ~ ~ t l  

them and to the possibilities of his environment. M-I ,  
necd not irnniediately iiitroduce tractors ancl iI\\.(%I \ . I ,  

furrow ploughs or irrigate the land by irieans of ( : I C ~ C . I , I . ~ ~ . ; I , ~  
pumps and engineering schemes. There is littlc: (!(l i ~ c : ; ~ l , i  \ . I  

walue in these. We should aim rather at llcll)i~~g 1 , 1 1 1 .  
native to help himself, enabling him to built1 1 1 1 1  ; l  1 1  

improved horticulture by degrees and by his o\\.ir ( , I T 1  .S. 

Perhaps, then, for those who have never tur~lctl 11 1 1 .  :.( ( 1  1 
with anything sa;ve a digging sticli, the iron I t (  I ( #  \I i l l 1 1 1 .  

an adequate beginning (the single-furrow  hi^^ 1 ( 1 - l )  1 1  l I I 1 l 

being altogether too revolutionary) ; and whert: tl~c< 1 1 1 .  I II 
the land permits it ,  rr, simple gravitational schc!~~l(: \ \  I I I l 
not only a sufficient, but also the best, ~ l~ea l l s  01'  i I.I.~;:I I i l  
I t  inay be suggested indeed that the agricultu~.;~,l I I I I ~ I  1 1 1  $ 1 1 :  
of the relatively advanced native peoples arc l'( ) 1. 1 ~ 1  I 1 .  I I I I 1 1  

being better models for the most backward t11;l.11 : I  1 . 1 .  I I l l .  

methods of modern scientific farming. 

The general object of such horticultural ~ ' r b l ' c  , I . I  I I 1:. I 1 

change the c/i.enn systeni, which is wastefnl i l l  I ; I , I I < ~  : I  I I ( I  
labour and which favours decentralization nlltl (.l 1 1 .  1 ] , , I .  

petuation of slnnll groups and s ~ n ~ l l  . idens, I'I 1 1 .  : I  1 1 1 ,  j ~ . , '  

itltensive cultivetion of the soil, whicl~ will ~ : L \ , O I I I .  :;I : I  1 1 1  I I I \ 

and a wider integration wit11 all its social G O I I : ; I , ~  1 1  I I . I I ~  . 
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The rnissioils (in so far as they are rcsponsiblo I'I , I .  :,l 1 I ,  i i t  I 

education) are not to blame, for they are alrc:~t l!. [ . . I  1. t i ! I p 

the utterinost ; 'nor can the exchequer of 1111, ; I  \ l I 

native administration supply more for tlle 1x1 1.111 )..I, I 1 1 . 1  1 :  

i t  does ; ~ t  present. I t  is obvious that the av;til:l,l,ll. I I , I . ~ . I ; :  

if c,oncentrated upoii a chosen percentage of pull; is .  I . (  1 1  I : I !  

produce, in them a t  least, results of a nluc:lr 1 1  I; 'I I I ' I  

standard ; and the ynestion is whether a little, ct11.1(.:1 1 , 1 0 1 1  

widely dispersed is ultiinately of greater or less V : I , ~ I I I >  I I I 

the people than the higher education of a cllosc:~~ I t # \ \ .  

This cjnestion rriity perhaps be answered fro111 a st,~l(lj 1 1 1  

the successes and failures of native administratio~~s i 1 1  I 1 1 1 ,  

in the past, but it  is one which I do not presume to t;~,t.IiIt.. 
Nor do, I propose to venture expressly nl)oll 1,11:1.1, 

vexed question of the inedium of instruction--wI1(:tI1(~1. 
English or vernacular. I will merely suggest that, ~ \ , j  ll I i I I 

tlie limits of scholastic education, English per se is t , l 1 1 9  

most valuable gift we can bestow upon the nativc. l ~ ; l ,  
the odllcator choose for himself what subjects he will tch:~c:l~, 
froill i~lgebm to botany or econoillic history, and lot l 1 i 1 1 1  

give instruction in wliatever iiiedium lle l i lw  ; b 1 1 ~  I t : [ ,  

lliiil iiot forget that E n ~ l i s h ,  for that vwt  inajority 1,111)i  Is 
who never 1.eac11 the higher standards, is tlie subjcc.t, ; I , I I I I  
in tca,cli.ing tliis subject a t  any rate hc will 1)c:st 11sc. 

English as a medium. I suggest, tlien, that our I ; I , I ~ ~ I I ; I , ~ I ~  
should not be treated merely as one of the subjcc:ts 01'  ( I I I *  
curricul~un on w par with the others, like a foreigi~ I : I , I  lS.1 I:I;:(, 
in our own sr.hools, but that it  be regarded C I I I I ) I ~ ; I , L ~ ~ ~ : I  l I! 
as tlic first and foreniost subject, the princil):~,l : I , ~ I I I  0 1 '  
scllolastic education a t  the lower grades. 

I t  is sometimes said that to deprive the na t i  v ( ,  0 1  1 1 1 ~  

rnother tongue would be e cruel injustice. P V I ~ I ~ I , I ~ I ~ I ~  01. 

no this be an exaggeration it is neithcr coil ~ I , I I  I ] ) / : I  [ , , . I  l 
nor likely that such a thing should come to p;~,ss. \ \ '  1 I i 1 1 ,  
we make a definite set e t  teaching our native pupi Is I ! : I I ~ I  11.1 I 
we can surely do so without impairing their 1;11o\\ 1 1 6 1  l;:(. I 1 1 '  

. . their own lauguage. If there be ally such ~~ : I , I I ; : I~ I .  1 1 .  I:, 

probably well, apart from any other adv;trlt:~~.l, i I, I I I ; I , ,  

bring, that the teacher should contiilue to ilst8 I I I ~ ,  \ l . ~ .  

nanulnr in grnc.r,zl instruction. But the cl:tng:.rl~.. I I l i r ,  l , .  
lunj  be jgnorcd. Our s,i~l-~ sl~ould bc, not t , ~  S I I ~ ) ~ , ~ , I I , I I ~ ~ ~  

E~lglisll for, the native's o\vn language, hut 10 ;: i \ 1 %  l I i 1 1  r 

Englisli as a second language. 
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~ h r a s e ,  to get on wit11 him, it s c c ~ o s  that the tr~11 1 1  I 1 1 , .  I ~f 
Englisli is oilc of tl~c- 111ost v;~ln:~blc~ c,o~ltributicil~~~ \ \ I  1 1 1 1  

ir~tlke in the netivo's utiuu:~tiol~. 

Clwislialrit y .. 
The third and last of tlie ~usjor con t r ib~t io l l~  i , ~  I \ \  l I I ,  l I 

r~ I shall refer is that  of Christittnity. lliere arc! I I I : L I I ?  I \  1 1 ,  l 
wish the uative well, even devoting ir~uch pr;lc:tic.:~.l ,,I I, I 1 . 1 ,  

to the cause of his welfare, who yet view'the ~ I . o J I : I . ~ ,  

converting him to Cliristianity with doubt or ilis:l,l1~11.1 I \  :I l 
I t  is srcued that the native is best left undist111.1)r~t l \ \  I I 1 
such religion as he already possesses, and that t 11i s I I + I ;  ;: I I I I I 

should lie unprotected from the attritional iiiiiuc~~~c:c- 0 1  
secular education, until in the natural course it gi\icbs I ) I : I , ( . I -  
to sornething like rationalism. I t  is a mistake, ~:r :ol . t l  i I I:: 
to these critics, to substitute one kind of superstitioll ~ O I .  

another. 

Now no student of culture and culture-contact \\.I l l 
imagine it possible for native religioii to remain c:s:~c!,i,lj. : IS  

it \T'RR : it inust be severely shaken by education :IIIO \\.I l l 
inevitwbly bend to disintegrate. Nor must we of nc:c:c-ssi~.> 
shed tears over its disappearance, partial or ~ ~ I I ( ! I . \ \ I s I , .  
I t  is the native whom we have to consider s s  :l11 ( 3 1 1 t l ,  I I ~  11, 
his religion ; and if another is found to suit him as \ \ . ( % I  I I ,I. 

better, we shall not deplore the change. I t  is at  I. : I , I  I '  

unlikely that the primitive will be content to (10 \ + . i t  1 1 ,  , I I  I. 
m y  religion at  all. If a genuine power to dispeitsc- \\ 1 1 1 1  

religion exists anywhere it is only among thosca \ \ I I o  : I  1.1.  

~ossessed of the rational or scientific outloolc I : I  1 1  

advanced degree. They may rise superior aiid r I c ) l I , I  I ;I I ' 1  

feel the need for it ; hu t  they must not concluclcb ~ I I : I . I  I (  I,. 
niinecefisary or. of no benefit to others. Thew is :I, \ \  i r  1 1 .  
stretch between prilrtitive religioii and rationalisil I ,  : l j l l ( l  \\ 

cannot expect the. n:ttivr to cover the distance : ~ t  ; I .  S I , I . I I ~ I , .  

I n  the meantilrle scientific determinisin wi I I ~ . i  \ . I %  I I i I I I 

cold comfort : he oravcs a inore tasty diet and olll* t,l I : I # I ,  I I I  

can digest inore easily. Without passing any ol)i 1 1  i o l ,  ( 1 1  I 

its ultimate truth or nierit I believe that Chris l i :~ ,~~ i:; 
for the present and the long future the best avi~iI:~,I)I~~ Ii i I I ( I  
of spiritual diet we can offer to the primitive peol)l(!s. :\ t 
any rate, if administration is to continue its vc1.y ~ r . l ~ i I . l ' l r  l 
co-operation with the missions it inust be pr(-!l):~,t.~!(l I I 1 

regard conversion to Christianity as part of tl~c. ;!,c%lr I ~ I . : I , ~  
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boy ; and this impression gwins ground anlong :I, 111 1 1  1 1 1  l : ,  r I ,  .I: 

which is not distiugnisl~cd for the: iiul)nrtialit\ 01' ; I ,  , I I I  i ,  
' ments. 

Altogether, allowing for certai.n ulannerisi~ I x. s I 1 1 .  l I : I  

an occasional sanctimoniousnefis, which msty sxc:i I , (*  I $ 1  I I .  I I ,  , I  

sonal distaste, i t  ,seenls that the bad opinion of tlrt* 1 1  I I : - ~ ; I I  1 1  t 

boy is a matter of prejudice. I n  w,tllal effec,t tl~c* I I I O I  :I i 
training given by the missions brings about some rc~g:~,i.cl 1 1  1 1 .  

and some (necessarily imperfect) observance of r~~lcls s111.l I :I .. 
those of truth, honesty and kindness, which ;I,IX: 1 1 1 1 1 1 , ~ .  

pronounced in our code than in that of the nnti\;t*. I * ' O I .  
added to (rather than substituted for) the current s:~l~c.l,io~l:: 

. of nstive morality we now have the religious sanc:tio~r ( 1 1 '  
heavenly reward and punishment, together wi tl I t,1 I ( ,  

perhaps inore powerful eanction of mission surveillnnc.c> : I , I I (  l 
the chance of excommunication; we have the conti~)lr:~.l 
example and teaching of the mission itself; and fi11:1,113~ :I. 

certain moral tradition which grows up in every comr~r 1111 it!. 
of Christian natives. Apart from such virtues as discipl i I U ~ ,  

' 

clewnliness, and a sharpness in response which arc l:~,rg:.(~I~. 
the result of secular training, we Inay thank the rnissic,lrs 
for creating in their plzpils a keener sense of duty : s r l c l  01' 
punctuality in obligation, of willingness, and I bolicb\.cb !,I' 
liindness, truth, and honesty, all of which are e~ssc;nti:~,l 1 1  r 

' 

satisfactory relations between native and Europc?n,r~. 

Let us now turn to the intellectual content of ( l11 I i \ l , i  
anity, towards the more or less simplified dognln, \\ I I 1 i . 1  r I., 

offered for native acceptance. I t  is here priacip:d l 1, i,l1:1 I 
we find the critics apply their stricttzres. I n  thc first, 1 ) 1 : 1 (  I )  

i t  is said that the missions make no red co~~\~cbrts. \i, 
most they succeed in laying a veneer of Christi:~~lit\ I I  111 I I I  

an internal structure of heathen superstitioil ; nml 1 1 1  1 . 1 ~ 1 1 1 ~ 1  
i t  is suggested that the teaching thus partially nssi~t l i l : l t , c . c l  

lend8 to confusion and disintegration. 

It is, I think, beyond question that in the s t r : ~ , l ~ ~ c ~ ~ l t ~ s ~ ~  
and sometimes the difficulty of Christian doc.t,r~~~cs 1 1 1 1 . 1  

exists some real danger. It must be recognizecl l)y :I I I I I I : I  1 
conversion is largely a matter of degree, and tl1:1,1, i I I  I l l c s  

mind of the convert there often exists a strange 1 1 1 c a c I  I ( , ? .  t r I  

heathen ~ n d  Christian notions. This is inevit,:~~I)lc~, : I I I ( I  
up to a point should give us no cause for ansic.t,y. I : l11  

the nstive, thanks largely to our imperfect I I I ( ~ : I , I I ~ ;  0 1  
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go-between. The effect of this transference is SCYTI in t l ~ c *  
dwindling of sorcery under Christianity. Instead of ~ I I I , I I I  - 
ing a fellow man, the sufferer must ascribe his niislortl~nc$ 
to the wrath of God, or perhaps to the rniscllicf of t l t c  
Devil. This, i t  is true, may be psychologically less s ; ~ , l i h l j . -  
ing if he is seriously grieved or annoyed, but it w i l l  : ~ t ,  
least forestall suspicion and strife. I t  is one of ( ' l l l ' lht  I 

anity's good marks that it has helped to throw thc sorccircr, 
the general poisoner of good will, out of his job. 

Turning finally to the emotional value of Christi:~nity 
we shall admittedly find this hard to assess except i t 1  

constant reiation to its doctrinal content. But it i s  
notorious that many who find difficulty in acceptil~g its 
doctrines yet contrive to retain enough of their Christianity 
to derive from it a wealth of emotional satisfaction. I t  
would appear to follow that i t  is the emotional satitifection 
which constitutes for them the chief value of their religioli ; 
and this, I believe, is accepted as generally true for tllc: 
majority of the religious, whether they be doubters or full 
believers. That is to say the main importance of Christi- 
anity, apart from its ethics, consists in its appeal to tlic 
emotions, or in what are somewhat vaguely called its 
spiritual blessings. We may take this to be pre-eminently 
the case with the native convert. Whatever doctrin~i 
confusion may reign in his breast i t  will suffice if his icl(*:as 
are clear enough to ensure him the emotional satisf;ic~tionn 
which are enjoyed by more civilized Christians. If l](! (x i  1 1  

understand the major doctrines of a beneficent Qotl  :111(1 
of a hereafter (conceived in a far more vivid sensa thr~n 
any hereafter of his own mythology), then he has, not on1 y 
a more satisfying intellectual explanation of the S I L ~ ) ( I ~ -  

natural, but also a basis for comfort and hope snclr ILS h e  
has never known before ; and furthermore he has fonnd (I, 

point on which to focus those feelings of am7e m~hirll for111 
the material and dynamic of religion. Nor should onc f : ~ i l  
to mention certain more mundane benefits-his ~ n t i ~ -  
faction in membership of the Church as a strong corporotcl 
body and particularly his satisfaction in the rites of wurahip 
and the Communion. Altogether there can be no donbt 
that Christianity in itself is of real value to tllc nativc, 
and save for the sacrifices which conversion so oftcn c?ntrcils 
there can be no doubt that he mould welcome it with open 
arms. 
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of their own ceremonies while they practise Christianity, 
then their lives will be enriched by conversion, for it will 
be an added blessing. Rut if he insists that feasting : ~ u d  
dancing and the perfor~nance of cerernonies are inconiprtt- 
ible with Christianity, and that a inail lrlust put tliell~ alu :ty 
before he can enter into the Church, then after duc snb- 
traction has been made, the final question must be :isko(l 
-whether the life of such a convert is any fuller and more 
satisfying than that of the heathen. 

The Ultimate Aim. 
The difficulty of this situation should remind us that 

we have not fully settled the question of what is the 
ultimate end of native education. I t  might seem reaeon- 
able to have decided this question before beginning to writc: 
on the subject at  all : but we have so far got along with a 
provisional definition, and the addition which I would 
make to it is really implicit in what has so far been said 
in this paper. 

The provisional definition was that the aiin of edu- 
cation is to fit a person for the society in which he is to 
live: and i t  was observed that this did not make full ;~llow- 
ance for the development of individual personality. Now 
modern education, I believe, is in theory "individunlistia." 
I t  recognizes that each human being has his own potell- 
tialities ; and i t  aims a t  a full and balanced develol~~r~c*l~t 
of these, always with due regard to the needs i ~ r l t l  r (%- 
strictions of society as a whole. This indiviilu~~li~tic- 
method may be observed in the education of natives r ~ s  it 
should be in that of Europeans, though i t  is less IL ~rl~tttc!r 
for those who have to frame a general policy than for tilt! 
individual teacher (and considering the nu~nerionl rrttio of 
pupils to teacher he will admittedly find i t  a lulrgc ortlor), 
I n  attacking the wider problem we ~ n u s t  bc content to 
blur over the details ; but the essential principle rctrrldnn 
the same : the purpose of education is to provide tilttnrln 
for the full and balanced development of human porsot~ality 
with proper regard to the conditions imposed by ~ocirrl:y. 

We have seen also, however, that the ~oaictty-or 
rather culture, as a less confusing word-is in n nllittirlg, 
unstable condition; and it has been sugge~tod tllrrt in 
considering a general policy of native educstio~t wsc rr~uy 
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relatively constant; or vice versa, the culture may changc, 
perhaps be radically altered by sorne discovery or tu rn  r ~ f  
events, and yet the society to which i t  belongs rciir:ii~iti i t 1  

its make-up unaltered. To repeat, then, the society t ~ ~ l t l  

its culture are both sub~ect to change, but they ul1arlgc1 i r i  

different ways and at different rates. 

I t  becomes obvious that the existence of a, sociclty 
does not depend on the continuance of its clilture urr- 
changed. We are familiar with countless exaruplc~s ol 
discoveries, of new fashions and cults, of the acquisitio~~ 
of traits from without, all of them expanding and oorrl- 
plicating the culture in which they occur. On the othclr 
hand we are familiar with the lapse or going out of fasl~ion 
of customs, or sometimes with their suppression. Strictly 
speaking we may say that the culture changes with c:~c:l~ 
addition or loss; but i t  would be absurd to say that thc 
society changed with it. Whether the change be for goocl 
or evil, the society in the normal case goes on, adjustir~g 
its life to the circumstances. 

Towards the beginning of this essay it was a~se1.ted 
that the administrator is under no obligation to prcfiervP 
any culture as it stands and for its own sake. For hin 
responsibilities are toward his people: i t  is they n'ho 
represent the end. H e  will take the view that culture is 
made for man, not man for culture ; and it is importtr,~~ t 
to recognize that he is right. 

If his people represent an ultimate end, then it rn:ij* 
be said that their culture represents a means. I t  is in 
fact the means which they have so far perfected for n~alririg: 
the most of their lives in relation to their envirolltrlca11t 
and to one another. I t  is not permanent or irntnutrthlr~ ; 
nor is it ever the best means possible. I t  is merely t ! h ~  
best which society has succeeded in devising for t h t  t,ilrtc! 
being. An event or a discovery or a gift received in oontac*t 
with another people nlay virtually transform it. 'l'lte 
change may be for the worse. But it may bo for t l ~ o  
better-and this is our charter for education. 

The Imperfectio?~ of CuJture. 
Culture being relegated to the position of a mertrla it 

is as well to recognize further that the means is n e c a ~ ~ ~ r i l  
far from perfect. Strains and stresses, abuses rtnd t l ~ c r l  
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these are thought too fanciful let 11s adopt some plnit~rr r 
language whicli brings us much nearer to the ;~c:tnill fwt. 
of the matter. Custonls are cultural habits ; so111(~ IL rci 
good and some are bad ; yet all are as much part of tile 

:L 1ts fir[! working system of culture as an individual's 11 b'  
part olf his character. Some of them have outliveil t l~ t t i r  
usefu ness, but society does not wish, or does not tro~ibltl, 
or does not possess the power, to throw them off. 'I'hc t)sd 
customs remain to hamper efficiency or to perpotunt,~ i l l  
will and suffering : they are the bad habits of society. 

I n  yet a third culture is imperfect-bectturie of 
its limitations. I have already touched upon this subjt~c~t 
in suggesting that culture was merely the best racmis 
which any society has devised hitherto, or up-to-date, for 
living well; and also implicitly in dealing with the positivo 
contributions which we could make under the Task of 
Expansion. I t  is often remarked that culture is curnu- 
lative; and it is hardly necessary, so obvious is tha 
contrast, to point out that our civilization is immen~cly 
larger in content than the culture of any primitive peoplc. 
What further is in store for ourselves we cannot foreseo, 
but we can look back a t  the relatively cramped cultures of 
the native peoples and realize the possibilities of expnn~ior~ 
that lie before them. 
The Evaluation of Culture Elements. 

We have seen now that no culture is to be regnrdod 
as an end in itself, but only as a means, and i t  vcary 
imperfect one at  that. It may be said further tlint 1 1 0  

part of culture is to be evaluated simply by its relation to 
the whole, but by the degree in which it contributes towt~rtl 
the ends which the culture subserves. I t  is for thifs reauon 
that Functionalism, when restricted to the purely ~ocia-  
logical field, can only be of limited service in applic?ntian 
to the problems of native policy and native education ; far 
it does not furnish us with a final criterion for evtlltlating 
those parts of culture on which we have to pass judgornant. 
We have observed the false tendency towards the idealimb- 
tion of culture as i t  exists, and it seems to the writar that 
sociological Functionalism must logically force i t a  c!x- 
ponents into the position of conservatism. But it i~ no 
ultimate justification for any part of culture to uhow thlLf 
it is bound up with all the other parts, entering with thorn 
into a functional unity. It must stand on other merits. 
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presumptuously to offer a list of my own. But thera i u  
at  least unanimity enough in recognizing the existence of 
human personality with an inward pressure of ileeds and 
interests which may be well or ill satisfied, and of poton- 
tialities which may be well or ill developed. 

I t  is our opportunity, with the native's future in our 
hands, to govern the trend of cultural development so that 
he shall have a superior meails of developing this per- 
sonality. I t  is indeed a responsibility, not made any 
easier by the fact that our ideas on the subject of personality 
itself remain indistinct. And, as I have frequently said, 
there is always some risk in tampering with a culture. 
Not oilly are we liable to hinder the functioning of some- 
thing which, however imperfect, is still a going concern ; 
but we may forget that the culture has for many generations 
rnet the needs and interests of society in such a way as 
to give satisfaction to the society itself. If we repress or 
remove any part of it, then we may unwittingly leave 
some such need or interest without adequate means of 
satisfaction, and this is to prepare the way for repression 
and trouble. 

There is ample scope here for the collaboration of 
anthropology and psychology; indeed to determine the 
fundamental needs and interests of human nature is work 
for the psychologist himself, or a t  least for the anthro- 
pologist with a psychological training. Lacking such 
training the writer will be excused for fighting shy of 
technicalities and using instead some very ordinary words 
in pointing to one great danger which attends our efforts 
a t  reform. With the best of intentions we Inay succeed in 
taking half the amusement, half the enjoyment, and perhaps 
more than half the pride out of the native's life. The 
native, like the rest of us, must have his fun ; he is entitled 
to his occasional excitement; he should be allowed to 
assert himself, and to strut, ~netaphorically and literally, 
in his paint and feathers; and above all he should be 
encouraged to keep his individual and corporate pride. 
His own culture gave him plenty of scope for entertaining 
himself and for preserving a good conceit of himself. Let 
us beware that we do not deprive him altogether of these 
means of expression and leave hinl bored, discontented, 
and with a sense of hopeless inferiority. 
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